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Suggested Technique 
for Community Guidance 
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ROLAND DARLING 
Member Staff the Greater Boston Community Council 


FTER the war some your 
former neighbors will return- 
ing your community. Once 

again you will greet the young men 
who left school before graduation 
into uniform, the men who were in- 
jured, the girls who went Washing- 
ton take war jobs and those who 
went into war plants, the girls who 
took men’s jobs “for the duration” and 
those older men and women who were 
displaced veterans they returned 
their former jobs. 

They will returning what? 
They will returning different 
sort community and they themselves 
will have changed. Who will help in- 
terpret the community’s changes 
them and who will help them make ad- 
justments? Someone must not only 
decide who this but how 
done. 

Let concern ourselves with how 
manner which will reach many 
individuals possible with basic in- 
formation and the same time pro- 
vide individual counsel which will 


real value. Therefore submit that 
each community must meet this prob- 
lem through the provision group 
activities which will provide the 
information and vocational guidance 
services which will consider each per- 
son individually and supply each one 
with objective program. other 
words suggesting real Commun- 
ity Guidance Service. 

plan for the Post-War days 
must check the lessons 
learned during the depression days. 
During the depression must have 
learned certain things about job seek- 
ers. must have learned that when 
person faces the sign “No Help 
Wanted” day after day the foun- 
dation being laid for that which will 
destroy that priceless personal 
self confidence. person can have 
doors shut before him her day after 
day without questioning his value 
society. Somewhere, somehow, some- 
one must assist that individual fight 
this situation. can and must 
done. 

During the depression also must 
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have learned that men and women who 
are unemployed will work together 
help each other find jobs. When the 
first Forty Plus group was formed 
was freely predicted that men who had 
earned high salaries would never join 
ber the first applicants were men 
who had earned more than $10,000 
year and the problem resolved itself 
into one accepting those whom 
the organization could the most 
value. Many these men obtained 
work through their association with the 
others who were unemployed and many 
them had their self confidence re- 
stored and did better job looking 
for work. 

Many who will returning your 
community after this war will need 
more education but must remember 
that while they have been away they 
have matured and have faced, many 
instances, terrific problems and have 
met them squarely. When they come 
home changed community which 
offers them less opportunity for earn- 
ing what they have been earning dur- 
ing the war someone will have help 
them adjust. How can they 
reached? maintain that the ap- 
proach through group action which 
will convince them that they are facing 
problem which common many 
their neighbors. long per- 
son feels that alone facing prob- 
lem when realizes that 
others are tackling the same obstacle 
works harder than ever for real- 
izes that equal footing with 
them. 

Let’s back the depression days 
again and review our experiences 
worked with unemployed provid- 
ing group guidance and self help 
through the Job Hunters organization. 


Every day our office routine was 
handled group fifty young men 
and women, yet the payroll showed 
but three paid staff members. The 
typing letters for job seekers was 
handled unemployed girls who were 
endeavoring improve their employ- 
ability their typing 
speed. Prospect lists for young job 
seekers were prepared around confer- 
ence table groups unemployed 
while others checked sources occupa- 
tional information. 

Each day two o’clock everyone 
duty the office gathered around 
desk for the afternoon meeting. 
would discuss such subjects as: 

Job Interviewing. 

How Dress When Job Hunting. 
use Employment Agencies. 
How Follow Interview. 

During these afternoon sessions 
would conduct informal practice inter- 
views with the members the group 
making suggestions the interviewee. 
Members the group would submit 
problems which had been presented 
job interviews while others would re- 
port the response certain type 
letter writing approach. have 
seen these sessions last long three 
hours because the desire members 
obtain the information and take part 
the discussions. They wanted be- 
come efficient job seekers. They were 
keeping their eyes their objectives. 

During these sessions would con- 
tinually emphasize the value train- 
ing applying for work and the need 
for careful analysis one’s aptitudes 
and abilities. When members such 
groups talked with vocational guid- 
ance counselor she knew what was 
being sought. 

One afternoon young man sub- 
mitted the group that prospective 
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employer had asked him “Would you 
work willingly with person you 
not asked the group de- 
velop answer the question. girl 
the back the room said have it” 
and she came desk take 
interview, during the course which 
asked her the question. answer 
was “Not unwillingly,” and then she 
asked what the prospective em- 
ployer could say that. Day after 
day interview problems were discussed 
this manner. Day after day young 
people were encouraged objective 
their planning for job seeking. 

Through group action interested 
these young people the value good 
appearance, planned job hunting 
campaign and constant activity 
search work. Morale was built 
they worked together help each 
other. did not teach, did not 
demonstrating the value planning 
and their fellow members went into 
jobs, others worked harder than ever. 

How does all this apply our com- 
munity post-war job problem? Doesn’t 
seem logical suggest that through 
group action can help unemployed 
place new valuations education, 
the need for occupational information 
and become interested striving for 
new goals? Through group action 
should able create better under- 
standing the reasons for lower salary 
ranges and show unemployed why they 
should about their job seeking 
systematic manner. 

planning for such groups would 
urge that consideration given the 
need for creating groups which would 
made men and women repre- 
senting wide varieties interest and 
backgrounds that the members may 
learn from each other. Many en- 


thusiastic young foreign born boy with 
limited education helped college 
graduates the pre-war Job Hunters 
groups. remember one young Polish 
boy who addressed group Job 
Hunters the subject “How follow 
Interview.” After the meeting 
college graduate came and said 
“Well, there one course they didn’t 
give college. Today certainly 
learned that possible for all 
learn something from others and 
furthermore those ‘others’ not neces- 
sarily have called teachers.” 

planning such groups would 
also strongly urge that the members 
interested the subject 
Information. the Job Hunters 
groups the members would out 
research assignments obtain infor- 
mation about various firms and their 
needs well the requirements for 
employment various fields. The co- 
operation local organizations was en- 
listed and those who sought the infor- 
mation learned lot about working 
with others. 

During the post-war days our vet- 
erans will want become part the 
community life again. Their futures 
depend upon their success individ- 
ual members peace-time society. 
They will opportunity 
brought into contact with their 
neighbors the community level. 
therefore maintain that planning 
such group action community should 
emphasize its availability all. 

There more than one reason why 
after this war should seek bring 
together all those who seek work. 
Many member the pre-war Job 
Hunters got real “lift” from learning 
that some other member the group 
had obtained work. Many time when 
would announce that someone had 
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obtained employment would hear 
girl say typed his letters” man 
say “That firm was the prespect list 
helped him prepare.” the faces 
all members the groups you could 

Through group action can build 
morale. Through group action can 
effect exchanges ideas. Through 
group action can stimulate action. 
But group action alone not enough. 

Group action Community Guid- 
ance Center should planned func- 
tion hand hand with intelligently 
planned vocational guidance which will 
help each individual place the proper 
evaluation upon his abilities and apti- 
tudes and decide upon definite objec- 


tive. Individual counsel will deter- 
mine the goal and group action will 
keep the individual everlastingly 
the road towards that goal. 

Finally remember this. one 
from another community can lay 
down blueprint action for your 
community. You will have that. 
telligently what you have work with 
and whom you will serve. carbon 
copy plan which worked success- 
fully elsewhere not enough. Intelli- 
gent adaptation such plans local 
conditions essential, but submit 
you that yourplanningconsideration 
should given coordinating morale 
building and information giving group 
action with vocational guidance. 


“Vocational guidance means the gradual unfolding the pupil’s 
better understanding himself; means the opening his eyes 
the broad field opportunity the world; means selection and 
preparation for his own best field service social being.” 


—Davis, Vocational and Moral Guidance, 1914. 


Care j 


Code Ethics for Counselors 


WARREN POWELL 
Director Student Counseling, Boston University 


OUNSELING ancient and 

honorable expression human 

experience, wisdom, and matur- 
ity. The wise men all races and 
centuries have made their contribu- 
tions sound counsel the human 
family. Some their writings are 
classified wisdom literature because 
they expressed significant, epi- 
grammatic form the wisest experience 
for personal development and for liv- 
ing with other people. Much that has 
been said and written the past has 
been well expressed that there 
universal human quality and timeless- 
ness attached these gems counsel 
which still remain valuable even for 
our present day. 

China have the sayings 
Confucious (551-448 C.) which ex- 
press values that are important for our 
so-called modern era. Said Confucius, 
“Mere study without thought use- 
less, but thought without study dan- 
gerous. The superior man broad- 
minded and partisan the mean man 
biased and narrow; the good man de- 
sires slow speech but active 
conduct.” 

The writer the Book Pro- 
verbs, several centuries before Christ, 
harvested the wise counseling his 
day sayings that are still quoted and 
frequently practiced, soft answer 
turneth away wrath, but grievous 
words stirreth anger.” 

ancient Rome, Marcus Aurelius 
(121-180 D.) wrote, “Discourses 


with Himself” which book has been 
many people every generation since 
his time unfailing companion for 
guidance. Said the 
“Let your actions 
done with dignity, gravity, humanity, 
and justice. Let every action done 
stoic philosopher Rome, Epicte- 
tus, who preceded Marcus Aurelius, 
achieved great insight the art liv- 
ing. “If you would improve,” said he, 
“lay aside such reasonings prevent 
tranquility whatever rules life you 
have deliberately proposed yourself, 
abide them laws.” 

After these sages, have appearing 
throughout the centuries the pres- 
ent time men philosophy, literature, 
and religion who have added 
the rich treasury counsel for our 
present-day profession. Such men 
Thomas Kempis, Spinoza, Shake- 
speare, Franklin, Carlyle, Emerson, 
Thoreau, and others too numerous 
mention. The last named, David Tho- 
reau, spent one time his life two 
years solitude the banks Wal- 
den Pond Massachusetts. The 
fruitage this period his life now 
preserved the pages his volume 
entitled Walden. One the values 
there discovered was, “In proportion 
that (man) simplifies his life the 
laws the universe will appear less 
complex and solitude will not soli- 
tude, nor poverty poverty, nor weak- 
ness weakness.” 
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There end the wisdom 
our creative thinkers the past. Their 
ideas have given guidance thousands 
who read their writings. Some 
their wisdom literature should 
part the counselor’s library. How- 
ever, should not concluded that 
only the sages are counselors. Quite 
the contrary, mothers, fathers, teach- 
ers, preachers, and businessmen have 
also been counselors and will have 
continue for every new generation 
which has learn from childhood. 
This means that each generation will 
need and does need have available 
counselors who through their own ex- 
perience and skills can help the oncom- 
ing generation bear the torch 
freedom, truth, and achievement. 

This task guiding youth 
simple one; fact has become in- 
creasingly difficult our confused and 
chaotic world. Due the complicated 
modern situation, has become 
creasingly difficult for youth make 
their decisions about education, choice 
and personal development. help 
young people meet these persistent, 
and perennial problems, the profession 
counseling schools and business 
has developed largely since World War 
This statement does not mean that 
modern personnel work had its birth 
since that date. Quite the contrary— 
this paper has already pointed out that 
guidance very ancient and much- 
needed expression throughout the past 
centuries. However, true that 
psychology developed some scientific 
instruments and techniques during, 
and shortly before, the last war which 
gave rise much further research. 
Out this experience has come 
wealth instruments for use gen- 
eral counselors, social workers, and 


psychologists, especially for education- 
al, vocational, and personality prob- 
lems. These counselors are now found 
our schools, colleges, social agencies, 
industrial institutions, and even 
private commercial agencies. Such 
persons are numbered the thousands 
today. and regional profes- 
sional organizations and publications 
have arisen promote the interests 
and concerns developing profes- 
sion guidance. There are such well- 
known organizations the National 
Vocational Guidance Association, The 
American College Personnal Associa- 
and such widely distributed mag- 
azines “Occupations” and “Voca- 
tional Trends.” 

This new profession now the 
period expansion, finding its place, 
making its mistakes, well 
valuable contributions. After 
riod time there has generally 
veloped most professions set 
principles, either written unwritten, 
guide members their professional 
and social relationships. The medical 
profession goes back part for its code 
certain ideals expressed Hippo- 
erates (4th. century C.). 
this ancient code are used today 
the “Principles Medical Ethics,” 
American Medical Association, adopt- 
June 1912. physician should 
upright man instructed the 
art healing. should also 
modest, sober, patient, prompt 
his whole duty without anxiety, pious 
without going far superstition, 
conducting himself with propriety 
his profession and all the activities 
life.” 

1922, The National League 
Teachers’ Associations adopted Code 
Ethics for the teachers. Recently 
the National Vocational Guidance 
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Association adopted set criteria 
judge the value and ethics counsel- 
might well supplemented sim- 
ple code ethics for the individual 
counselor his her relations with 
the counselee and also with correlated 
social and educational and sometimes 
business institutions. present the 
author does not know such state- 
ment for 

With full knowledge inade- 
quacies any written statement 
ethical procedure, the writer offers the 
following suggestions which have been 
examined large number ex- 
perienced counselors. These are based 
upon certain experiences the profes- 
sion the social worker and other 
codes related counseling. The ex- 
perience the social worker (Young, 
Interview Social 
was selected because 
many ways the function the social 
case worker similar the work 
the guidance counselor. 

Not many years ago (1924) Edgar 
Heermance published volume en- 
titled “Codes Ethics,” which ma- 
terial originally planned present 
book Social Ethics. pub- 
lishing this collection codes had 
mind threefold purpose— 

facilitate the work asso- 
ciation officers drafting revising 
standards. 

Second: bring before leaders 
public opinion the concrete evidence 
remarkable ethical movement. 

Third: assemble case material for 
teachers ethics.” 

His volume brings together most 
surprising collection both business 
and professional codes which have been 
officially adopted and are, were, 
effect when the book was printed. 


has gathered over one hundred codes 
from many different professional 
business occupations, such teachers, 
physicians, publishers, nurses, furni- 
ture manufacturers, journalists, bar- 
bers, chambers commerce, architects, 
lawyers, artists, dentists, engineers, 
credit agencies, labor unions, motion 
pictures, pharmacists, optometrists, 
public utilities, restaurants, and 
hundred more. 

his introduction, the author 
indicates that each profession trade 
has its own problems ethics: “The 
conduct their members must 
judged its consequences the group 
itself and the community.” the 
course years practice, there gen- 
erally develop standards practice. 
Practices are generally enforced 
voluntary code honor. However, 
some associations have enforcing or- 
ganizational machinery. 

also points out that “There al- 
ways fringe unscrupulous men 
who are ready disregard the accepted 
standards for the sake immediate 
gain.” Unethical practices jeopardize 
the standing the group whole 
and tend depreciate the value its 
service. The enforcement the stan- 
dard becomes matter self-preserva- 
tion. According Heermance the 
code does “educate sentiment within 
the profession trade, particularly 
among the younger men who are about 
toenter. puts the association the 
proper light before the employing pub- 
lic and enlists the aid that public 
enforcing the standard.” 

refers the statement Frank- 
lin Jones that has been embodied 
into the preamble many codes, “The 
ideals men best project themselves 
into reality when crystalized into writ- 
ten documents. every line hu- 
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man activity, united written expres- 
sion that which best for the com- 
mon good becomes strong force for 

general rule, codes have im- 
mediate practical purpose. They deal 
with customs, practices, duties, respon- 
sibilities, and ideals particular 
ply ethical principles daily profes- 
sional experiences. The code se- 
ries convictions and beliefs rather 
than laws that require some kind 
police enforcement. 


These suggestions are presented not 
with the idea that when principles 
conduct are given written expression 
they are always practiced. all 
know that too frequently they are not. 
Further, understand that morality 
cannot made effective legislation 
moral conduct has come individ- 
ual and social acceptance and practice. 
Nevertheless exceptions ethical prac- 
tices not excuse from attempting 
indicate written statement our 
personal and social obligations which 
have been based upon the experience 
years practice and the values 
which has been discovered similar 
professions. with these ideas 
mind that the following suggestions 
have been made and also with the 
hope that common accepted practices 
(either written unwritten) should 
eventuate future years for the pro- 
fession counselors. 


Suggested Principles Practice 
For Counselors 


The first purpose the profession 
individual. the medical profes- 
sion, our profession should also de- 
mand that each one should uphold the 
dignity and honor his vocation, exalt 


its standards, and extend its influence 
educational, industrial, and com- 
munity organizations. 

The counselor should achieve high 
qualities character and personality 
such keen sense justice which 
recognizes all phases problem; 
patience which involves willingness 
wait; maturity which results from 
training, experience and faith 
which believes the capacity the 
individual become free, indepen- 
dent, and adequate. 

All confidential 
pressed interview should held 
sacred. should only used with 
permission the counselee the 
welfare the school community 
jeopardized the counselor’s work 
such situation. 

All confidential relationships must 
handled the counselor with 
honesty, frankness, tactfulness, and 
wisdom. 

When promises are made the 
counselor, they should fulfilled. 

Because possible significant impli- 
cations making plans with the coun- 
selee requisite that such counsel 
should most sincere and thoughtful 
and based upon adequate knowledge 
causal factors. 

far possible the counselor 
should help the counselee secure the 
particular aid service recommended, 
especially when the need for such serv- 
ice quite apparent. 

Problem cases should demand our 
intelligent and careful attention but 
important that all the counselor’s 
time should not consumed the es- 
pecially difficult The normal 
and average boy and girl also need 
their share the counselor’s service. 

Most counselees will found 
need encouragement, but this 


4 
| 

| | 


CODE ETHICS FOR COUNSELORS 


should given with care and 
nation. 


counseling profession. 


The same high personal standards 
honor, integrity, and morality that ap- 
ply other professions, like teaching 
medicine, are applicable this one. 

Self-advertising should avoided 
much possible. The institution 
should the agency that should 
ceive the publicity rather than the in- 
dividual. 

Our practice guidance should al- 
ways uphold the honor our profes- 
sion both personal and public rela- 
tionships. 


Adherence rules and regulations 
counseling practices necessary 
from the standpoint ethies and ef- 
ficiency. 

all relationships with co-workers and 
cooperating agencies. 

The counselor always under per- 
sonal obligation keep abreast new 
developments through reading, through 
study, through research, and through 
alliance with organizations other 
schools, social service organizations, 
and any city, state national pro- 
grams. 

Fellow counselors predecessors 
should not criticized the presence 
counselees clients. 


“As matter fact, educational guidance, social guidance, emo- 
tional guidance, vocational guidance, and all other desirable types 
guidance are merely different phases single program whose pur- 
pose build the happiest and most fully integrated personality 
possible upon the foundation with which nature and previous experi- 


ence have provided the individual.” 


Trabue, President the National 


Vocational Guidance Association. 
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Report the New Jersey State 
Committee Ethical Practices 


Guidance 
MAURICE QUIMBY 


Hamilton Twp. 


LY-BY-NIGHT 

agencies and schools offering edu- 

cational and vocational services 
are work the present time with- 
our state well neighboring 
states. There evidence that such 
agencies flourish during abnormal 
times; during depressions when the 
unemployed are desperate and gullible, 
also during times such these when 
many our young people are tem- 
porary jobs and war industries. Today 
these youngsters have money invest 
what first sounds like good in- 
vestment for the future. 

You may say that your community 
not bothered such practices but 
LOOKOUT they may your 
town next. quite possible that 
your school drop-outs and graduates 
are frequently being approached and 
swindled proprietary school repre- 
sentatives. Too frequently these cases 
are not reported the school 
because the “victim” longer 
school and secondly ashamed 
acknowledge his stupidity and lack 
foresight. 

The sum money paid these 
representatives few ’clients not 
serious itself for will teach the in- 
dividual good lesson. The sad part 
that every down payment makes 


financially possible and profitable for 
the solicitor call others. 

Each school the state should make 
known that does not and 
will not recommend certain former 
pupils agencies, agencies for 
pupils. representative intimates 
that this practice true, usually 
done illegally and without the consent 
the school. 

All school seniors and school leavers 
should warned through the follow- 
ing media: 

Homeroom programs and assem- 
blies. 

Classes 

School paper (articles ex- 
changed with other schools). 

Bulletin board display (contests). 

Pupils encouraged return the 
school for guidance. 

Bring the counselor literature 
and contracts. 

Advise the students while they are 
still schocl sign nothing, and not 
hand over any money without expert 
advice. 

Never under any circumstances 
should one sign the first call. 

Have all verbal statements put 
writing. (Reputable 
gladly cooperate with the public school 
officials. 


REPORT ETHICAL PRACTICES GUIDANCE 


Beware Mushroom schools the 
war draws close. 

The State Department Public 
Instruction under the guidance Mr. 
McCarthy, has inspected and licensed 
the approved private trade and voca- 
tional schools this state. The state 
New York has accomplished 
similar check the private business 
schools its state. (Further in- 
formation may secured from the 
State Departments the two 
the hope the Ethical Practices 
Committee that the near future, 
other schools and agencies may 
brought under the supervision our 
State Department. 

Our pupils can further protected 
the school officials make more 
cult for solicitors and peddlers oper- 
ate their town. some cases 
possible revive old, enact new 
ordinances requiring fingerprinting, 
photographing licensing doorbell 
pushers. Exact promise from photog- 
raphers seniors the effect that 
lists graduates will furnished 
anyone, and promise from the printer 
the same effect. Pupils should not 
sell loan their yearbooks those 
who might use the lists for commercial 
purposes. The schools should not is- 
sue lists. (The system used the 
Secondary School Principals Penn- 
sylvania might seriously considered. 
All lists graduates are distributed 
through this organization.) should 
delete all addresses from the year books 
the future well from other 
publications and programs. Articles 
concerning this problem should pub- 
lished school papers throughout the 
state continually. 

The Committee appointed the 
President the Guidance and Person- 
nel Association for the purpose mak- 


ing research study Ethical Prac- 
tices New Jersey, hoping through 
this study help protect our students 
from being swindled so-called “edu- 
cational and vocational guidance ser- 

Our first step that investigating 
the prevalency pseudo Practices, 
and what being done 
counteract them. 

This very vital problem, requir- 
ing the cooperation all who have 
interest what happens our stu- 
dents after they leave school, 

The following questionnaire was 
sent all high schools the state. 


QUESTIONNAIRE 


Please check immediately the follow- 
ing statements carefully circling 
either the Yes the left each 
item. Personal comments will 
greatly appreciated. 

you know, have you had 
actual cases guidance agencies and 
schools whose questionable practices 
mislead students by: 


Yes (a) definite promise 

job? 

Yes (b) promise civil 
service job? 

Yes fees, of- 


ten demanded ad- 


vance 

Yes high pressure sales- 
manship 


tional facilities and 
personnel 
Yes (f) other 


List Below 


II. your school doing anything 
counteract such practices, such as: 


Yes (a) warning pupils? 
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Yes establishing 
approved lists 

Yes (c) encouraging pupils 
bring letters so- 
licitation and litera- 
ture, report visits 
representatives 

Yes (d) other methods used 
your school 


List Below 


III. you have organized fol- 
low-up system graduates and drop- 
outs, which— 

further educational 
work 

Yes (b) encourages the stu- 
dent come back 
the school for guid- 
ance 

Yes (c) other 


List Below 


IV. Would you willing fur- 
nish the Committee making this study 
with names, addresses and information 
questionable agencies, 

Chairman 

Yes contact with 
member the 
Committee 

Yes other methods? 
Below 

Please return once the en- 
closed envelope the chairman. Thank 
you for your cooperation. 

Committee: George Beaver, Long 
Branch Helen Fachet, Elizabeth Ed- 
ward Liston, Perth Amboy; Kirk 
Seaton, Ruth Stewart, 
Newark; Mary Meagher, Trenton; 
Maurice Quimby, Hamilton Township. 
Name the School Reporting....... 
Name Person Reporting ......... 
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Returns from 190 high schools the 
State gave the following 
157 aware unethical practices 

one kind another. 
117 are constantly warning their pu- 
pils about these practices. 

encourage pupils return the 
school for guidance. 

get information regarding further 
education graduates. 

encourage former pupils con- 
tact the school regarding future 
plans. 

use approved lists schools 
recommend their students. 

Many schools seem aware 
unethical practices but fail warn 
their pupils. 

The information received regarding 
further education principally from 
the accredited schools, being sent out 


Approved lists are the accredited 
four year schools and colleges, they 
not touch upon the type question. 
pupils matriculated only with these 
schools and under our supervision, this 
problem would solved. 

Organized follow-ups come too late. 
The damage has been done before this 
information received. need 
know what the individual planning 
rather than what has done. 

When send out general invita- 
tions for pupils return for guidance, 
those who need most are not the ones 
who frequently visit the school. 


ITEMS CONSIDER WHEN 
EVALUATING SCHOOL 
AGENCY 


Does the organization practice the 
following: 

Intimate the promise job, in- 
eluding civil service. 
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Infer that correspondence school 
diplomas are the same regular high 
school diploma. 

Charge unreasonable fees, often pay- 
able advance. 

Use nigh pressure salesmanship. 

Make misleading statements. 

Use verbal statements which are not 
fulfilled. 

Avoid cooperation and contact with 
the public school. 

Urge prospect sign once 
will too late. 

Disregard ones abilities and qualifi- 
cations. 

Fail check consider the high 
school achievement. 

Apparently has available list 
successful graduates, other than those 
solicited. 

Seldom enroll local residents. 


visits school before 
matriculating. 

Carry business transactions 
the prospects’ home rather than their 
school. 

Offer too much for too little. 

The school ‘side line’ for the 
operators and not their chief in- 
terest. 

Intimate that the local school recom- 
mended them the student. 

The Evaluative Criteria prepared 
the Ethical Practices Com- 
mittee with Dr. Jesse Davis Chair- 
man, might also consulted. 

CUPATIONS Nov. 41.) 

Organizations engaged the above 
practices are difficult justify, and 
cannot approved the Guidance 
and Personnel Association New 


“Student personnel work skilled diagnostic service the field 
individual life adjustment, just medical diagnosis specialized 
service the field individual health adjustments. Both must 
integrated with other areas activity, but neither job for ama- 
teur, even paid more money.” 


—E. Williamson and Darley, Minnesota. 
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Suggested Content 
the Group Guidance Program 


WENDELL YEO 


Boston University 


COMPREHENSIVE program 
guidance educational in- 
stitution involves the use both 
individual and group approaches the 
guidance problems youth. Counsel- 
ling service, often referred the 
heart the guidance program, in- 
tended reach the individual through 
the interview situation. Group guid- 
ance, guidance provided through 
group activity, essential economies 
the use the counselor’s time and 
energy and finances and materials 
are realized. Neither counseling 
nor group activity itself can fulfill 
completely adequately the varied 
guidance needs pupils. Each ap- 
proach possesses its particular values 
and makes distinct contribution 
the guidance process. Each should 
supplement not supplant the other. 
The nature counseling service has 
been well defined and becoming more 
generally understood and developed 
practice. The content the group 
guidance program secondary schools, 
however, less well defined, under- 
stood and developed. Yet, progress 
guidance service much thought will 
have given each school the 
fundamental problem the content 
the group guidance program. This 
article deals limited way with this 
problem. 
The 


underlying principle upon 


which the content suggested below has 
been selected that topics included 
group guidance should based upon 
the common personal problems the 
youth given school situation. 
consideration these problems locally 
will often reveal types concerns and 
questions perplexing youth which are 
not comprehended the school’s pres- 
ent program and will contribute the 
development program which not 
characterized common weakness 
being unduly weighted any given 
problem area. 

The concept guidance offered 
support this principle that guid- 
ance includes all types assistance 
which given the individual enable 
him make good adjustments, wise de- 
cisions, and intelligent plans involving 
educational, occupational, social and 
personal problems 
With such concept guidance the 


whole realm youths’ problems in- 


volving their anxieties, fears, hopes, 
and aspirations, becomes the stuff with 
which the counselor works. 
cult not impossible times sep- 
arate and clearly distinguish youth’s 
problems. The physical, mental, and 
emotional life the individual are 
entwined and the factors bearing the 
working out particular adjust- 
ment, decision plan may num- 
erous asto make indefensible the ruling 
out counseling any aspect 
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youth’s behavior the elimination 
group guidance any area youth’s 
problems. 

The classification youth’s 
lems arbitrary matter. The fol- 
lowing headings, suggesting the kinds 
problems which should the con- 
cern group guidance leaders, were 
derived from reviews surveys 
youth problems, teachers’ and coun- 
selors’ observations and recordings, and 
pupils’ direct reporting their 
lems through free writing and the use 
problem check lists, and are similar 
other classifications described the 
literature this field. particular 
brief held for them except that they 
emphasize the importance consider- 
ing all areas youth’s concerns when 
selecting materials for group guidance 

Health and Physical 
Here are included not only youth’s 
concern about conditions affecting his 
health and physical appearance but 
also his attitude toward real imag- 
ined problems about which has in- 
adequate information understand 
properly. 

Family Relationships Growing 
the home presents youth with 
some his most difficult problems. 
The manner which problems are 
worked out this area will determine 
greatly how the individual will effect 
adjustments other areas living. 

Planning and Adjust- 
ments The common problems 
youth choosing, preparing for, enter- 
ing upon, and making progress vo- 
life introduces multitudinous 
considerations for young people which 
constitute the material for this area 
the guidance program. 

Educational Planning and Adjust- 
The individual’s first full- 


time job make good his school 
work. This task includes making new 
adjustments, decisions, and plans 
various levels accomplishment. 
important this task that failure 
these activities may contribute mal- 
adjustment other areas. 

Utilizing Free Time The prob- 
lem choice arises significant one 
the opportunity which presented 
youth decide how will utilize that 
time when does not have any- 
thing else. Failure realize the im- 
portance these choices lack 
information concerning possibilities 
create many problems for young peo- 
ple. 

Social Adjustment set 
problems gives youth great concern 
those the area his relation- 
ships with other people and especially, 
for adolescents, with members the 
opposite sex. Yet, learning how get 
along with others requisite suc- 
cessful living. Youth’s expression 
fundamental social drives raises prob- 
lems which are common and often com- 
plex. 

Personal Values Youth’s efforts 
choose courses action requiring 
keen discernment substantial val- 
ues and his constant although not al- 
ways conscious search for faith 
live are especially critical 
ors. The success failure attending 
these efforts make mar character. 

Finances war peace youth’s 
striving for independence has made his 
financial concerns great 
The acquisition, use, and abuse 
money introduce many common prob- 
lems youth. 

Personal-Psychological Relations 
Many youth’s most disturbing prob- 
lems arise out his attitude toward 
himself, his and 
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his reactions conflict situations. 
this area youth unaided least likely 
understand himself the nature 
his difficulty. 

The listed below represent 
effort formulate appropriate 
for group guidance consideration using 
the real personal problems youth 
the basis for the listings. The topics 
have been selected teachers, counsel- 
ors, and administrators who have 
worked with the writer analysing 
youth problems and considering ap- 
propriate content for group guidance 
classes. The listings should thought 
sarily limited and such may 


fail take cognizance certain the 
common problems the youth giv- 
school community. The grade 
placement arrangement topics pre- 
sented only indicate that certain 
problems become acute particular 
age levels and that some these con- 
tinue real problems for considerable 
periods, while others fade compari- 
son with other new problems arising 
youth continues his struggle toward 
maturity. 

The cross crosses opposite each 
topic suggest the area areas with 
which the topic concerned. The let- 
ters the columns above the crosses 
refer the headings problem areas 
listed above. 
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Probably every secondary school 
gives attention somewhere its pro- 
gram certain these topics. The 
organizational pattern through which 
the material introduced differs and 
may include such approaches the 
presentation certain units regu- 
lar academic subjects, homeroom pe- 
riods, and more comprehensive 
way regular guidance courses. Other 
approaches include the utilization 
clubs, school, assemblies, interest 
groups, and special conferences. The 
development core curricula and the 
adjustment time schedules pro- 
vide for this reorganized curricula of- 
fering will offer other possibilities for 
introducing the content material sug- 
gested. Such considerations the guid- 
ance training the faculty and the 


present stage development the 
cal guidance program will determine 
part the manner which the 
school’s group guidance efforts are 
initiated expanded. 

recognize that the common, 
sonal problems youth represent the 
vital content upon which true guidance 
based suggest the desirability 
the secondary school seeing that 
every pupil given the opportunity 
each year come grips with the 
common personal problems his age 
group and, with the benefit compe- 
tent leadership providing the essen- 
tial inspiration, information and par- 
ticipation, become increasingly com- 
petent solving these problems more 
and more independently his own 


life. 


involves personal help that designed assist one 
where wants go, what wants do, how can best accom- 
plish his purpose; assists him solve problems that arise his 


life.” 


Principles Guidance, 1930. 
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Getting Along With Family 


Group Guidance Unit 


WENDELL 


SUGGESTION the kind 
which would contribute 

the fulfillment many the 
proposed aims the group guidance 
program has been presented another 
article this issue Education. The 
purpose this article suggest one 
way which any the topics listed 
the article referred may de- 
veloped source units for use ap- 
propriate secondary school classes 
other group activity. 

The unit was prepared class 
exercise the writer’s course Group 
Guidances Materials and Methods 
Boston University School Educa- 
tion. The members the class were 
largely teachers secondary schools 
preparing assume increased guid- 
ance This class activ- 
ity was the first experience the major- 
ity the group had had building 
unit this kind. offered, there- 
fore, not finished product but 
presented rather indicate how one 
group teachers working together 
single unit for very short period 
developed topic which related 
many common problems pupils 
their schogl and area which 
noted all surveys youth problems. 

One evidence the practical value 
the unit date that some the 
members who contributed the unit 
used their classes and reported 


YEO and CLASS 


back that the 
“worked.” 

individual schools the 
common problems their own jpupils, 
develop instructional 
upon these problems through faculty 
committee organization, and provide 
adequate time and competent teachers 
direct the learning all pupils 
along the lines suggested the units, 
more vital instructional program 
secondary education will become 
reality. 

Central Theme: 

Worthy home membership has long 
been objective education this 
country. One phase this subject 
which has been recognized present- 
ing youth with some their most 
cult problems how get along with 
one’s family. Problems adjust- 
ment others are natural vital 
concerns adolescent youth and they 
are encountered first the home. 

The war situation, introducing 
has increased tensions and strains, has 
made the fine art living together 
wisely even more difficult than usual 
for many. But peace war the 
school should assist youth face this 
problem realistically and cope with 
intelligently. This unit has been pre- 
pared aid this endeavor. 


Grace Cooper; Madeline Dill; Elizabeth Easton; Hester Johnson; Ruth Mayo; Wood- 
row Mercer; Catherine Morgan; Helen Ritchie; Henry Schwartz. Marie Teixeira; Menorah 
Eleanor Walsh; Francis Wallett; Donald Belcher. 
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GETTING ALONG WITH ONE’S FAMILY 


Objectives: 
enable the individual 


appreciate that problems 
family relationships are not accidents 
necessarily results personal de- 
ficiencies but are natural and ex- 
pected family life. 

realize that every member 
the family has responsibility for con- 
tributing happy family 
ships. 

should place “to live and have fun 
in.” 

demonstrate his belief the 
statement that “courtesy should begin 
home.” 

grasp the significance the 
fact that the kind person one 
home will determine large measure 
the kind person will become. 

learn how conduct himself 
properly difficult home situations. 

understand more fully the 
reasons why various family members 
behave they do, and acquire 
willingness look problems from 
the other person’s viewpoint. 

fully appreciate that other 
members his family are individuals 
with interests, problems, and plans 
their own. 

understand that problems 
own family must settled 
within the group its members 
and that there are stock 
found books through persons 
outside the family. 

10. acquire the mature view- 
point that sees family life not some- 
thing taken for granted but rather 
cooperative, sometimes complex 
relationship offering privileges and 
participation and imposing certain ob- 
ligations and responsibilities all 
members. 


11. appreciate that the most 
important thing about home the 
quality human relationships which 
exist among its members. 

12. develop positive attitude 
toward the wage earner the family, 
and show the value evolving 
family plan earning and spending 
compatible with the family income. 

13. understand that parents 
and children although belonging the 
same family may not enjoy the same 
things all the time and that the fam- 
ily life should include opportunity and 
mutual respect for individual forms 
enjoyment. 

14. appreciate more fully the 
contributions parents the welfare 
their children and the deep-seated 
nature their hopes and ambitions for 
them. 


Suggested Approaches: 


The war situation created 
many new problems family life and 
relationships. leading 
into the unit might grow out the 
question asked the students, “What 
new problems daily living have been 
brought about the “What 
evidences are there that family life 
different because the war?” 
problems the war raising for 
you your daily 

The Mooney check list Per- 
sonal Problems (forms available for 
Junior High, Senior High, and Col- 
lege from the Bureau Publications, 
Ohio State University, Columbus, 
Ohio) might filled out the class. 
The class activity this unit might 
grow out discussion the items 
the check list related the problem 
home and family relations. 


quotation read “What Are 
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Fighting the concept the im- 
portance maintaining the integrity 
American home life might de- 
veloped. this point definitions 
“home” might properly introduced 
with consideration the desirable 
characteristics “the good home.” 
Wholesome family relationships will 
seen the “sine qua non” the 
good home. 

Students may asked list 
personal problems which they would 
like have the class consider the 
guidance period. These may tabu- 
lated and some the problems which 
are related this unit might listed 
and serve introduce the kind ac- 
tivity contemplated this unit. 

Give students opportunity 
place questions concerning problems 
home relationships class question 
box. These questions may taken 
one one for panel, committee, 
class discussion. 

The following statements ap- 
peared metropolitan daily news- 
paper recently connection with 
photograph “typical American 
“This the corner stone, the 
key stone, and the cap stone Ameri- 
civilization. This the firm rock 
which founded, the link that 
binds solidly together, the crowning 
peak and decoration the edifice. 
This the American family, power 
now and forever reckoned with.” 
The teacher may wish use this state- 
ment the basis for introductory 
class discussion the significance 
the home democracy. 


Content: 


Place the home the Ameri- 
can community 
Concepts home—a contrast 


“Home place where you 


have there have take 
you in.” Frost) 

live in, socially place have fun 
in, and intellectually and morally 
place improve in.” (James 

Students’ definitions 


Importance the home 


The basic attitudes and values 
that are formed the home later 
termine small measure what 
think and what do. 

“The unit American life 
the family and the home. vibrates 
through every hope the future. 
the economic unit well the moral 
and spiritual unit. But more than 
this. the beginning self-gov- 
ernment. the throne our high- 
est ideals. the source the spirit- 
ual energy our people. For the per- 
fecting this unit national life, 
must bend all our material and scien- 
ingenuity. For the attainment 
this end, must bend every energy 
government.” (Herbert Hoover) 

The community only good 
the home life 

Test the home—what does 


II. Differences existing among 
members family which underlie 
problems adjustment 


Factors often inadequately un- 
derstood and unintelligently handled 


Differences ages 


Differences interests, emo- 
tions, experiences, desires 

Home, where only minimum 
selectivity its formation present 

Home, compulsory member- 
ship 

Personal qualities possessed 


GETTING ALONG WITH ONE’S FAMILY 


common youth and adults essential 
harmonizing differences 

Kindliness 

Tolerance 

Reason 


Problems 
relationships 


Choice friends 

Dates 

Personal appearance 

Staying out too late 

Chores 

Home work 

Finances 


Disciplinary measures 
10. Attaining self-dependence 


IV. Problems brother-sister re- 
lationships 

Possible battle lines 

Using the other’s property with- 
out permission 

Dividing and completing chores 

Securing privacy 

Jealousy and envy over family 
attentions, possessions 

Accompanying the other—an 
enforced measure 

Tattling 

Teasing 

Being object unfavorable 
comparison with brother sister 


Problem relative, outside the 
immediate family, the home 


Seeing the problem 
parties should understand— 

What means when one has 
home call his own 

How relatives hurt unknowingly 
trying help 

cause his 


what must the relative ad- 
just the home? 

Taking advantage what the 
relative has offer 


VI. problems affecting fam- 
ily relationships occasioned the war 

One more members family 
armed services 

responsibilities, family 
fears, worries, 

Differences opinion regard- 
ing youth’s educational and vocational 
plans 

Finish school enter armed 
services now 

Finances 

Wise and unwise spending; liv- 
ing one’s income 

Moral and social problems 

Other problems suggested 
students 


VII. responsibilities 
the home 

Every situation different but 
some points common are 

Assume fair share work 
the home and perform well and 
time 

Take care one’s room 

Respect other members’ rights 
enjoy themselves the home too 

Demonstrate thoughtful regard 
for the feelings others (courtesy be- 
gins home) 

Evidence readiness other 
fellow’s work the home occasion 

Work out plan for completing 
school homework without involving 
and upsetting entire household 

Confer with parents personal 
problems—they want your confidence 
and both desire and need your com- 
panionship 
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Remember—parents are people 
too 


VIII. Toward wholesome family 
relationships 

Some principles and practices 
consider 

Make honest effort under- 
stand family members—their prob- 
lems, interests, experiences, standards 


other members’ work and play 


and take interested 
role family discussions family 
matters common concern 


Show sincere appreciation for 
maintenance, privileges granted, favors 


conferred 


mile” when some home situation be- 
comes difficult relationship be- 
ing strained 


Learn work out one’s own 
problems—a criterion maturity 

and mean it, even the fault not 
entirely with oneself. 

Help family live within its 
means 

Give reasonable amount time 
the family—do your part plan- 
ning purely 
other members enjoy each other’s 
company 


10. Use freedom wisely—thus en- 
abling parents treat youth young 
adults 


11. Talk over difficulties and griev- 
ances with members family involved 
quietly and honestly. Approach them 
you would like approached. 

assured that when you have 
learned live with your family you 
have gone long way learning how 
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all ages and succeeding school 
and work after school. 


Suggested Activities: (The activi- 
ties marked with asterisks (*) may 
mimeographed and placed the hands 
students list suggestions for 
individual and group activity. 

Pupils could asked prepare 
list the chores other duties that 
they perform their own homes. 
These lists could turned an- 
nonomously committee charged 
with the responsibility tabulating 
the various items. class 
this list might helpful that 
many homes boys accept responsibili- 
ties, like wiping dishes, housecleaning, 
that others might consider girls’ 
work. further discussion should en- 
able student consider whether 
not was assuming his proper share 


the responsibility for everyday 


chores his own home. 


Encourage certain students 
individuals committees write 
skits problems family relation- 
ships similar those listed below. 
possible, present them before the class 
assembly. 

Arguments: how started, harm- 
ful effects 

How little previous prepara- 
tion might have eliminated unneces- 
sary rushing the morning with its 
attendant strains dispositions the 
family strives get off work 
school. 

How much more energy can 
expended arguing about the neces- 
sity doing chore than actually do- 
ing the work itself. 

*3. Utilize the classroom bulletin 


board for displays newspaper 
pings magazine articles relating 


get along effectively with others home and family relationships. 
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Prepare list characteristics 
that you consider essential ideal 
home. The class may serve jury 
selecting items from various lists 
which the members agree should in- 
final listing the most 
important characteristics. 

Prepare oral written reports 
any one the following subjects: 

The kind home like visit. 

How the war has modified 
changed the nature family life. 

relative service. 

work-plan for dividing home 
responsibilities among brothers and 
sisters. 

Definitions “home” which 
have heard, read, composed and the 
one like best. 

List from anonymous contribu- 
tions class members, from other 
sources, the things that parents that 
irritate antagonize their children. 
The items presented might diseussed 
from the following angles: 


How many are 


Which should considered 


more serious 


How might each type have been 
handled 

Might not desirable for 
some these points conflict 
brought for full and frank 
sion members the family con- 
cerned 


What are the most common com- 
plaints parents about their children 
Consider the items this list way 
similar that suggested activity 
No. Have class suggest that com- 
mittee gather interview other sur- 
vey technique, list complaints 
brothers and sisters about each other. 


Submit each these the same ques- 
tions suggested activity No. 

*8. Questions for class discussion 

have one set manners 
for our family and another set for peo- 
ple outside the home? Give illustra- 
tions each type. 

what way, any, does one’s 
responsibility increase when one parent 
out the home for considerable 
length time, often the case dur- 
ing this war period, when one member 
the armed services commun- 
ity war work 

you believe family confer- 
ences talk over problems? What are 
the advantages and disadvantages 

Read one more such 
books the following (rich family 
life content) and describe types sit- 
uations and characteristics certain 
members the respective families 
which illustrate (a) strained family 
relationships, (b) harmoneous home 
life, kinds family loyalties, (d) 
methods dealing with problems 
family relationships 

Ellenwood, James L., 

“Tt Runs The Family” 
“There’s Place Like Home” 
Spence, Hartzell, 
“Get Thee Behind Me” 
“One Foot Heaven” 
Lawrence, Josephine, 
“Tf Had Four Apples” 
Norris, Kathleen, 
“Home” 
Kantor, McKinley, 
“Happy Land” 
Saroyan, William 
“The Human Comedy” 
“My Name Aram” 
*10. List number helpful tips 
“bringing father” “how get 
parent see your point view.” 
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case for discussion: 


clergyman once gave this advice 
young couple whom had just 
married: “Neither you perfect. 
Both you are very happy and very 
much love with each other now, but 
there will times, many times, 
your married life when things will not 
run smoothly and your tempers will 
tried. such occasions quarrels and 
unhappiness can result there isn’t 
some kind check your behavior 
toward each other. You can avoid 
these threatening quarrels and episodes 
you will later sorry for if, when one 
you notices that the other 
troubled, irritated, tired, becomes 
hero and rises above himself help the 
other, show extreme patience, make 
whatever sacrifice concession 
necessary keep the other from kind- 
ling emotional fires. See that 
both you are not angry the same 
remember that works both ways and 
each must ready and willing as- 
sist the other meet each situation 
arises. you can help your loved 
one through these difficult emotional 
situations you will have gone long 
way assuring your mutual happi- 

Can you think cases where 
this advice, followed, might have 
proven helpful 

Does following this advice re- 
quire much person 

What might the values de- 
rived from making this proposed be- 
havior habitual 

Suggest how the clergyman’s ad- 
vice might applied parent-child, 
brother-sister, relationships. 

*12. The following are statements 
which have appeared print concern- 
ing this problem getting along with 


one’s family. What you think 
them 

getting one.” 

compliment now and then 
will bring more accommodations and 
evidences affection than expensive 
gifts.” 

good company game even though 
may related you.” 

“The hardest place control 
your emotions home.” 

quarrel can settled more 
quickly sometimes one talks individ- 
ually with those involved.” 

“Quarrels that are buried and 
are never mentioned again are just 
much unexploded gunpowder. The is- 
sues involved them must squarely 
faced and worked out.” 

*13. How has the war changed the 
home life members your family 
regarding such things membership 
the home, different working hours, 
changed employment, leisure time ac- 
tivities, What evidence there 
that crises family life bind its mem- 
bers closer together 


Problem case for discussion: 

family consisting older sister, 
age twenty, younger brother, age ten, 
and your father and mother. Suggest 
ways which you might contribute 
the happiness, comfort, growth and de- 
velopment each. what other 
ways could you especially helpful 

the father were the army 
working out town 

the mother were working 
defense plant 

older sister should join one 
the service organization 

Ifa grandparent some other 
person not now member the imme- 


4 | 


diate family circle should come live 
with the family 

*15. What possible solutions can 
you suggest for the following problem 
family 

How often and what ways 
should children express appreciation 
for the sacrifices their parents make for 
them 

What when neither you 
nor your parents can convince the 
other 

Keeping parents “up date.” 

Parents disapprove friends. 

Trying homework amid 
family discussions and radio programs 
turned other members. 

Keeping others family from 
using one’s private possessions. 

How show appreciation 
brothers and sisters for favors con- 
ferred. 

Parent criticizes you public. 

*16. has been said “that the way 
relieve the monotony your job 
think ways improve it.” 
you think that the word “home” might 
properly substituted for “job” 
this sentence? what ways, any, 
the problem different? Similar? 
What are the comparative 
Are the same kinds personal quali- 
ties required bring about improve- 
ments both these situations 

*17. Interview some older men 
and women discover how their home 
tasks performed children appear 
retrospect. Was the lasting impres- 
sion these agreeable disagreeable 
Draw conclusions about the advantages 
and disadvantages chores. 

*18. you have any convictions 
about weekly allowances, how they 
should granted, all, and why? 
What other students think how 
this family problem might worked 
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out parents and older 
Take poll their opinions and re- 
port your findings the class. 

Report one more the 
contributions Digest (start- 
ing with September, 1942 issue) 
“Children Can Taught Life.” 
Would these illustrations how fam- 
ily life can improved fit your fam- 
ily situation? not, why? What 
does this prove with respect the prob- 
lem being studied this unit 

*20. Describe episodes from cur- 
rent movies radio programs which 
evidences wholesome family life 
were depicted. What personal quali- 
ties demonstrated the characters 
contributed the scene scenes 
which you selected 

*21. Prepare three column, self- 
analysis chart with the following head- 
ings: Ways Which should Con- 
tribute Home and How 
these columns after you have listened 
class discussions and reports, and 
have read the Plan re- 
view the contents this chart 
monthly intervals for six months, 
changing ratings and adding new in- 
formation. Other students have found 
this plan helpful, how about 

*22. you agree with the follow- 
ing thought 

I’m sure that members family 
will always love and help me. may 
lose friend occasionally, but not 
mom, dad, sister. why should 
the trouble being overly nice 
Besides they’d suspect 
did. 

*23. What kind home you 
see Edgar Guest’s poem entitled 
How the thoughts ex- 
pressed this poem compare with the 
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thoughts home Douglas Malloch’s 
poem, “Values 


Evaluation Outcomes: 


Securing evidences carry-over 
into homes the desirable kinds 
family relationships suggested this 
unit will not easy, but that well- 
planned procedure evaluateoutcomes 
essential improvement this kind 
unit teaching realized, will 
readily admitted. Improvements 
the quality home relationships may 
due variety conditions and 
influences and may difficult trace 
any one the causative factor. 
However, the teacher group leader 
directing the work this unit will 
utilize all well known techniques 
appraise the nature outcomes from 
her teaching and strive develop new 
methods evaluation. 


one report the carry-over 
teachings family life was sug- 
gested that any teacher who has won 
the confidence her students might 
receive such report as: “My grand- 
father who lives with not very un- 
derstanding the way things and 
often critical, which used make 
very angry and upset our whole 
family. Since learned some the 
things that make older people set 
their ways, what grandfather says 
doesn’t bother me. always just smile 
myself because understand. This 
seems little, but our family life runs 
more smoothly now. Before, had 
understanding how important prac- 
ticing self-control such little things 
could making all happy.” 

Another evidence understanding 
adults youth was reported fol- 
lows: always was the life 
party,” one high school girl reported, 
“but she looked silly and ridicu- 


lous. She isn’t very old and realize 
now that she likes take advantage 
living anyone else. have found 
she can very good companion 
you give her chance express her- 
self. sympathize with her, and 
get along much better.” 

Another girl reported that she has 
waited until her parents were together 
ask questions that before she asked 
only her mother. She has shown her 
father new clothes and consulted him 
many matters, has even men- 
tioned that has seen change and 
does not feel left-out the family 
circle. 


American Home Associa- 
tion, Family Life Education Service. 
Washington, C.: 1936. (Issued six 
times 

Bernard, Mrs. Jennie American 
Family Behavior. New York: Har- 
per Brothers, 1942. 

Crawford, Claude C., Cooley, 
Boston: Heath Com- 
pany, 1940. 

Cunningham, Bess Family Be- 
havior. Philadelphia: Saun- 
ders Company, 1940. 

Dennis, Lemo Living Together 
the Family. Washington, C.: 
American Home Economics Associa- 
tion, 1934. 

Eastburn, Kelley, H., and 
Falk, Your Life for 
School and Society. New York: 
Charles Scribner’s Sons, 1939. 

Ellenwood, James There’s 
Place Like Home. New York: Charles 
Seribner’s Sons, 1941. 

Ellenwood, James Runs 
the Family. New York: Charles 
Sons, 1942. 
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Folsom, Joseph Youth, Family, 
and Education. Washington, C.: 
American Council Education, 1941. 

Gilkey, James Solving 
Everyday Problems. New York: 
Macmillan Company, 1930. 

Groves, Ernest R., Skinner 
and Swenson. The Family and 
Its Relationships. Philadelphia: 
Lippincott Company, 1932. 

Hart, Hornell Personality and 
the Family. Boston Heath 
Company, 1935. 

Hill, Howard Readings Com- 
munity Life. New York: Ginn 
Company, 1930. 

Home Living. Philadelphia: 
Lippincott Co., 1935, 

Kantor, McKinley. Happy Land. 

Lawrence, Josephine. Had 
Four Apples. New York Frederick 
Stokes Company, 1935. 

Levy, John, and Munroe, Ruth. The 
Happy Family. New York: 
Knopf, 1938. 

Lloyd-Jones, Esther, and Ruth Fed- 
der. Coming Age. New York: 
McGraw-Hill Company, Whittlesay 
House, 1941. 

McLean, Donald. Knowing Your- 
self and Others. New York: Henry 
Holt Company, 1938. 

National 
The Joint Committee Curriculum 
Aspects Education for Home and 
Family Living. Family Living and 
Our Schools. New York: Appleton- 
Century Company, 1941. 


Me. 


Norris, Kathleen. Home. New 
York: Dutton Company, 
Ine., 1928. 

McClean, People Are Important. 
New York. Scott, Foresman and 
Company, 1941. 

Saroyan, William Name 
Aram. New York: Harcourt, Brace 
Company, 1940. 

Saroyan, William 
Comedy. New York: 
Brace Company, 1943. 

Spence, Hartzell. Get Thee Be- 
New York: McGraw-Hill 
Company, 1942. 

Spence, Hartzell. 
Heaven. New York: 
Company, 1940. 

Wright, Milton. Getting Along 
With People. New York: 
Hill Company, 1935. 

Wunsch, Robert, and Albers, Edna. 
Thicker Than Water. New York: 
Appleton-Century Company, 1939. 

The selection from this unit ma- 
terial for local use should made with 
full consideration such factors as: 
(1) the provisions which have been 
made for introducing this content else- 
where the curriculum (2) the grade 
which the unit used; (3) the 
present achievement pupils this 
area relationships; (4) the time 
available for the unit; and (5) the 
availability teaching aids. the 
light these considerations, the teach- 
will able set for herself 
goals which, although tentative, are 
possible accomplishment. 


The Human 
Harcourt, 


One Foot 
McGraw-Hill 
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Tentative Enrollment: 


Counseling Technique 


GORDON NELSON 
Director Guidance, Conn., Dept. Education 


help pupils about leave ele- 

mentary school choose high- 
school courses and subjects confront- 
with major problem pupil-per- 
sonnel work: decide how much di- 
rect, specific advice should given. 
After the various high-school offerings, 
with all their requirements and impli- 
have been carefully presented, 
should pupils and their parents have 
complete freedom choice, with 
attempt the school’s part influ- 
ence their decisions? should the 
counselor make definite suggestions 
each individual, order increase 
the probability that sound selections 
will made? The two alternatives 
constitute dilemma, for each method 
procedure has its peculiar advan- 
tages and disadvantages, both theoreti- 
and practical. The “tentative en- 
rollment” plan described this paper 
has, over period six years, been 
found practicable technique 
which not only circumvents large 
measure the disadvantages the two 
contrasting methods mentioned, but 
also has certain advantages its own. 


The Situation 


the school system which the 
writer employed, there are ten eighth 
grades, housed ten elementary 
schools, from which students are grad- 
uated enter four-year high school. 


the high school five courses se- 
quences are offered: College Prepara- 
tory, Scientific, Commercial, Indus- 
trial Arts, and General. the first 
year fifteen subjects are offered. Some 
these are required certain courses, 
and others are elective. The eighth- 
grader must select one the sequences, 
and addition must choose one two 
elective subjects within his sequence. 
pupil takes more than five nor less 
than four subjects. Since each course 
has well-defined educational-vocational 
implications, student called upon, 
immature stage, make de- 
cisions which may vitally influence his 
future progress. The counselor 
morally and professionally obligated, 
therefore, avoid hurried, super- 
ficial, desultory approach the 
problem helping the pupils make 
wise choice. 


Procedures Followed 


class educational and vocational 
information held weekly each 
eighth grade. This class taught 
the fall and the spring the guid- 
ance director, and during the winter 
months the eighth-grade teachers. 
The broad aims this teaching are 
stated follows the course study: 
help the pupil increase his 
ability solve his own problems 
educational-vocational planning; 
develop the pupil attitude re- 
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spect for all useful work; help 
the student appreciate the relationships 
between his studies school and vari- 
ous fields work. Four specifie ob- 
jectives the instruction may sum- 
marized follows: presenta 
broad knowledge the many possibili- 
ties the world work, and ac- 
quaint the pupil with reference ma- 
terials and other means finding out 
about occupations which may be- 
come interested progresses 
through school; stimulate in- 
terest further education, and 
make known the extent educational 
opportunities; give the stu- 
dent clear and comprehensive 
edge the requirements and oppor- 
tunities the high school, and help 
him make intelligent choices high- 
school courses and subjects: 
develop the pupil techniques for 
analyzing his own interests, aptitudes, 
temperament traits, and needs, and for 
evaluating educational opportunities 
and vocational fields terms his 
needs. The course study thus briefly 
outlined terms aims and objec- 
tives does not differ greatly from simi- 
lar courses given many eighth and 
ninth grades throughout the country. 
mentioned here merely indi- 
cate the type background material 
which students are exposed before they 
are asked select high-school se- 
quences and subjects. 

the late spring each pupil asked 
fill out tentative-enrollment form, 
copy which included this re- 
port. Each student fills out his own 
sheet, after has taken home and dis- 
with his parents literature 
which describes the high-school offer- 
ings. relatively simple matter 
for the student write down what 
thinks will take. But, addition, 


must state his reasons for his 
choices, requirement which causes 
some head-scratching. The pupil 
encouraged make simple, truthful 
statements his own words. If, for 
example, his real reason for taking 
Latin that his mother told him 
take it, told write just that, 
for such information proves 
value the counselor. The pupil 
also asked record, the space pro- 
vided, any doubts, questions, prob- 
lems may have connection with 
his plans. Suggested changes and 
memoranda regarding conferences are 
recorded the bottom the sheet. 


Tentative Enrollment Form 
(Half Size) 
FAIRFIELD, CONNECTICUT, 
DEPARTMENT EDUCATION 
GUIDANCE DEPARTMENT 
Choice Program for 


What course you think you should 

Give reasons for your choice: 


Remarks, problems, questions concern- 
img 


NOT WRITE BELOW 
Counselor 


The eighth-grade teacher, the ele- 
mentary-school principal, and the guid- 
ance director then carefully review 
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each tentative-enrollment sheet, or- 
der determine whether, their 
judgment, the student has made good 
selections. They are guided not only 
their own subjective impressions 
the pupil, but also the information 
the tentative-enrollment form and 
data which are kept the pupil’s 
cumulative record folder: marks, 
standardized test results, behavior de- 
scriptions written teachers, health 
records, and memoranda regarding 
home background. Moreover, they 
keep mind this list “Factors 
Consider Checking Pupil’s Tenta- 
tive Choice Program 

probable that the pupil will able 
reasonably well the subjects 
has chosen, provided makes ef- 

ests: the program line with the 
pupil’s plans for future education? 
line with his vocational aspira- 
tions, and these latter seem 
reasonable 

Course Requirements: Are the 
course requirements met? Has se- 
lected the proper number required 
and elective subjects 

Miscellaneous Considerations: 
Has the pupil chosen elective subjects 
which will probably contribute best 
his individual needs? Will have 
too light too heavy load? Are 
there any other problems any con- 
flicts associated with the program 
has selected 

considering each case, the re- 
viewing committee finds that the re- 
sults standardized objective tests 
are considerable value. general, 
may said that the intelligence 
quotient aids judging whether 
pupil has chosen course sequence 


which has reasonable chance 
succeed. The individual 
scores the New Stanford Achieve- 
ment Test are useful helping pupils 
choose individual subjects. has 
been found, for example, that the best 
single indicator student’s probable 
success algebra the grade-equiva- 
lent which attains arithme- 
tic. The objective test results are not 


the only data which judgements are 


based, but are extremely useful when 
considered conjunction with all the 
other data contained the pupil’s in- 
dividual folder. 

If, the opinion the reviewing 
committee, the student has chosen se- 
quence and subjects which are suitable 
for him, the tentative-enrollment sheet 
initialed being approved. the 
pupil has made what appear un- 
suitable choices, and his parents are 
asked confer with one more mem- 
bers the reviewing committee, or- 
der that specific suggestions regarding 
his program may made. Notations 
regarding such conferences are 
corded the space provided the bot- 
tom the sheet. After all the tenta- 
forms have been re- 
viewed, and after the necessary coun- 
seling has taken place, the sheets are 
handed back the pupils, who copy 
their programs ink the perma- 
nent enrollment cards, which are then 
taken the high school. 


Values the Technique 


Each pupil, collaboration with 
parents, has opportunity make 
choices, without dependence school 
counselor. The pupil stimulated 
think, apply the information has 
acquired his orientation classes 
his own individual problems. The 
tentative-enrollment technique thus be- 
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comes one means developing the 
student, through practice, “the ability 
solve his own problems education- 
al-vocational planning.” Over pe- 
riod years has been found that ap- 
proximately two thirds the eighth- 
graders choose, independently, courses 
and subjects which meet with the ap- 
proval the reviewing committee. 
These pupils seem experience con- 
siderable amount satisfaction be- 
ing able this. 

Each student receives indirect coun- 
seling means the unhurried, sys- 
tematic, and painstaking review 
his tentative-enrollment sheet. Par- 
ents and pupils who seem need di- 
rect, personal counseling are given this 
service. The suggestions offered 
them represent not the opinion one 
individual but consensus based 
the careful study the records. This 
lends weight the advice offered. 
However, parents still have the right 
insist that certain courses and sub- 
jects taken, whether the reviewing 
committee agrees not. 


The plan provides excellent occasion 


for inservice training counseling. 
case after case discussed, the guid- 
ance director has one opportunity af- 
ter another show how test results 
may interpreted, develop analyti- 
cal attitudes, teach his confreres the 
subtleties pupil personnel work. 
From the interchange views he, 
turn, acquires much information that 
increases his effectiveness coun- 
selor. 

The written record what took 
place the time when the pupil chose 
his high-school course and subjects 
value the guidance director and 
counselors after the student has en- 
tered high school. the first place, 
provides additional information that 
can used counseling with the 
pupil progresses through the sec- 
ondary school. the second place, 
sometimes protection. George 
fails Latin and Algebra during his 
freshman year, and someone inquires 
why was ever “permitted” take 
these subjects, the tentative-enrollment 
sheet indicates whether taking 
these subjects with without the ap- 
proval the reviewing committee. 


“Vocational guidance the process assisting the individual 
choose occupation, prepare for it, enter upon it, and progress it.” 


—National Vocational Guidance Association, 1937. 
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Weaning 


Vocational Guidance 
MONIKA KEHOE and HAROLD KRAWES 


Directors 
Brooklyn College, 


TUDENTS from homes where 

they have been subjected more 

than healthy amount adult 
protection, usually present challeng- 
ing problem the vocational coun- 
selor. They may come him with the 
simply stated query, “What profession 
should prepare The question 
placed completely the lap the 
counselor with little participation 
the student either making the selec- 
tion assuming responsibility for 
the decision. The same passive faith 
often displayed this kind stu- 
dent the aptitude testing process. 
usually disappointed when dis- 
covers that the counselor will not tell 
him, “Tom, prepare for this that,” 
the same way that parent had 
previously advised him. 

These dependent students may vary 
their attitudes towards employment. 
They range from those who will accept 
the first job offered, even 
lower skill, salary, and opportunity 
level than they merit, those who will 
only apply for professional jobs for 
which they are apparently underquali- 
fied. This uncritical and unselective 
approach employment largely 
matter ignorance and lack initia- 
tive due overdependence the home 
environment. youngster whose every 
move has been dictated, from the time 
mother picks out his tie the morning 
the time she selects his bath towel 
for his evening ablutions, cannot ex- 
pected suddenly show independence 


and high degree self-reliance 
immaturity the student operates voca- 
tionally well socially fraction 
his potential capacity. fairly 
obvious that the basic need for guid- 
ance and the vocational counselor can 
assist the necessary weaning 
Once the factor over-protection and 
its debilitating effects has been deter- 
mined, the counselor’s responsibility 
participate any plan that will 
make for healthier growth. The stu- 
dent’s judgement may feeble that 
may necessary some cases 
help the parents well, acquiring 
better understanding the student’s 
needs and their relationship his 
emotional development. the other 
hand student who reacts strongly 
against parental choice career 
often displaying the symptoms over- 
interference. Conference with parents, 
though delicate and difficult, thus be- 
come vital part the program the 
vocational counselor. 

however, 
have many disadvantages and are, 
the case parents with little formal 
education, especially difficult, since 
great many consultations are necessary 
before basis communication can 
established. rule the most domi- 
nating parents are most need edu- 
cation themselves. Nowadays the ma- 
jority are employed and are unable, 
even though they might willing, 
repeat their visits the counselor’s of- 
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fice until satisfactory solution has 
been reached. 

order serve the parents, well 
ease the burden the counselor, 
Parents’ Institute has been proposed 
Brooklyn College and will begin 
the Fall Semester, 1944. This experi- 
ment will conducted the Person- 
nel Department and will attempt 
reach, especially, the parents incom- 
ing Freshmen, acquaint them with 
the aims Liberal education and 
eareer goals for students Liberal 
Arts college. Here much the ground 
will cleared, hoped, concerning 
parental interference the choice 
that the need for personal 
conferences will reduced 
minimum. 

The family who wants their boy 
doctor, when physically, in- 
tellectually, and temperamentally un- 
suited the vocation, must made 
see these handicaps their son’s suc- 
cess. Test results may interpreted 
for them and their attention called 
the particular physical shortcomings, 
such lack finger dexterity 
steadiness for surgeon. And, 
course, they must persuaded the 
part temperamental inclination plays 
predicting success. 

Parents are notoriously unrealistic 
plotting careers for 
The girl with tiny hands and musi- 
cal ear set practicing piano two 
three hours day because certain un- 
scrupulous piano teacher convinced her 
mother (with one eye the family’s 
economic reputation that the daughter 
could concert virtuoso. Another, 
daughter Rabbi, under family 
pressure major Hebrew order 
teach Jewish school, although 
her passion chemistry and her marks 
indicate much greater ability the 


sciences. The boy with weak eyes, 
whose father insists learn watch re- 
pairing order inherit the family 
business, put unnecessary strain 
this occupational choice. The examples 
could multiplied indefinitely. 
long family pressure not exerted 
detrimental degree, either psycho- 
logically such adult 
fancies may without too much 
harm. Sometimes they may even lead 
student salutory interest post- 
college plans and ultimately drive him 


the vocational counselor for advice. 


Seldom, however, are the parents quali- 
fied give constructive advice the 
vocational field. 

Directing the student activities 
where will have opportunity 
build background pleasant 
and successful experiences, contributes 
greatly toward constructive vocational 
adjustment. may necessary 
encourage him the development 
his hobbies and co-curricular activities. 
The educational process often 
limited for the dependent student 
the gathering information about 
subject matter. Learning dance, 
singing glee club, joining na- 
ture study group, the case girls, 
may the first step the unfolding 
mature womanhood. Exploratory 
work related the course study of- 
ten proves stimulating experi- 
ence. Summer employment camp 
farm away from home like- 
wise positive step boy’s ma- 
turation process. 

Weaning individualized phase 
the guidance process, often neces- 
sity slow, based understanding 
the needs and background the total 
personality and geared toward posi- 
tive vocational and social use all the 
potential strengths and abilities the 
individual. 
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The Use the Self-Analysis 


Form Counseling 
JESSE DAVIS 


Boston University 


the feeling every conscien- 

tious counselor that can never 

know each intimately 
should helping him make 
important life decisions. Any device 
technique which can aid the coun- 
selor obtaining more complete 
knowledge the counselee and the 
same time help the individual un- 
derstand himself more completely, 
practical value the guidance proce- 
dure. 

human being very complex 
entity influenced all the experi- 
ences that have touched his life. Most 
these influences are outside the 
school and are not revealed its rec- 
ords tests. The only source 
much the essential information for 
personal guidance the individual 
himself. This can secured the 
skilful use good self-analysis form 
with great saving time for the 
counselor. the same time the coun- 
selee filling out the form, helped 
visualize his own background 
foundation upon which build 
his plans for the future. 

The self-analysis form not new 
guidance the early days 
the guidance movement was gen- 
eral use all counselors. The intro- 
duction psychometric tests and the 
general trend toward objectivity re- 
search, has had unfortunate ten- 
dency mechanize counseling. 


orate school records and objective tests 
are very neecssary factors but they 
not tell the whole story. There that 
intimate human side the individual, 
essential wise counseling, that can 
obtained only confidential in- 
terview based upon the data found 
the self-analysis form equiva- 
lent knowledge the individual. 

Any standard self-analysis form 
questionnaire covering the following 
topics: Home 
Education and Achievement, Social 
Experience, Vocational 
General Health and Physical Fitness, 
Personality Characteristics, and should 
also include Motives and Attitudes, 
and Summary the Analysis with 
Decisions for Action. Counselors 
should understand that the questions 
asked are not necessarily complete 
exhaustive, but are intended sug- 
gestive further questioning during 
the interview after the counselee has 
thoughtfully filled out the form. Often 
evasive answer answer all 
will suggest the counselor other ques- 
tions which may clear some 
culty. the end each section 
the questionnaire should space for 
“Deductions with the aid the coun- 
selor.” This sets purpose for the 
thinking the counselor during the 
interview attempts secure 
pertinent information that may prove 
helpful the solution the coun- 
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selee’s problem. should not for- 
gotten that perhaps the most important 
function this form the revealing 
the counselee himself. Never be- 
fore has looked himself from 
many angles. this manner will 
led understand the nature his 
own foundation upon which must 
build. Self-knowledge the first step 
true guidance. 


Home and Environment 


The influences surrounding early 
childhood are potent the lives all. 
The counselor does not begin know 
his counselee until learns from what 
kind home comes. School 
ords can give but little more than its 
location, vocations the family, 
nativity, ete. The counselor needs 
know the type home and the nature 
the from which 
comes. The kind life that lived 
that home and its influence upon his 
future plans utmost importance. 
This must handled very tactfully 
without prying into family affairs. 
Any information given the counselor 
the counselee must held 
sacred trust used only helping 
the individual solve his own 
lems. The purpose this section 
determine what contributions the 
home and its environment may make 
toward the counselee’s future plans 
what adjustments may necessary be- 
fore satisfactory progress can as- 


Education and Achievement 


When available, cumulative school 
records and the results psychometric 
and achievement tests should 


studied thoroughly the counselor 
connection with the use this form. 
the student not working his 


ability achieve, the counselor must 
find the reasons why and suggest the 
necessary remedial steps. Interest and 
achievements outside school are of- 
ten great importance. They may 
account for the lack interest 
school and may reveal challenges 
worthy development. Outside proj- 
ects undertaken and completed may 
provide experiences that will influence 
plans for future study work. The 
the interview this sec- 
tion should lead the next step 
formulating educational plans. 


Social Experience 


Success almost every vocation 
influenced very largely one’s ability 
take his place effectively among his 


associates. Some individuals carry 
their social activities excess. They 
need curbed with reason. Others 


need encouraged and helped 
making social adjustments. sym- 
pathetic counselor can definite 
help overcoming any handi- 
caps making the right social op- 
portunities. 


IV. Vocational Experience 


The war has given greater opportun- 
ity for work experience than during 
normal times. Ideally would well 
all youth upon reaching eighteen 
years age could have had some em- 
ployment, part his required 
education; learn the discipline 
labor and what means earn 
wages. There should some explora- 
tory value work experience. The 
results may largely negative and yet 
worthwhile process elimination. 
ways. often results realiza- 
tion the need for more education and 
may point what direction. 
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Health and Physical Fitness 


Very few school systems provide ade- 
quate health records for the use the 
guidance counselor. Whatever may 
available additional information es- 
sential satisfactory interview. 
second war has again called our atten- 
tion the failure American school 
systems recognize the importance 
physical education. The trend toward 
“stream-lining” education and “speed- 
ing-up” production requires good 
health and strong bodies stand the 
strain modern life. War casualties 
now demand that the counselors know 
more about the health conditions 
certain occupations and have all pos- 
sible information hand regarding 
the employment handicapped work- 
ers. 


VI. Personality Characteristics 


learn something about in- 
dividual’s personality character 
not only difficult but calls for great 
deal tact. Many devices have been 
used the schools for character 
personality rating with varying degrees 
success. The best plan date 
found the cumulative record card 
prepared The American Council 
Education. This contains section 
judged teachers. When possible 
this record should studied the 
counselor before the persona] inter- 
view. The Council has made this 
“Description available 
for use separate card for the bene- 
fit counselors. 

The self-analysis form provides 
opportunity for the student check 
from list qualities the fire which 
thinks strongest. The coun- 
selor should ask for some evidence 
prove that his judgment correct. 


this process the student will usually re- 
veal certain qualities which would 
appreciate help improving. Wrong 
traits character are the largest 
causes failure succeed. 


VII. Motives and Attitudes 


Perhaps it-is more necessary now 
than ever before that set the student 
think seriously about the real mo- 
tives behind his youthful ambitions. 
What does success mean him? What 
his attitude toward the ideal serv- 
ice? How does accept responsibil- 
ity social being? What does 
think about the many controversial 
subjects hears people talk about? 
may not able give any very 
satisfactory answers, but time that 
began some basic thinking 
and helpful reading before his opinions 
become fixed. This real oppor- 
tunity for wise counselor. 


VIII. Summary Analysis and 
Decisions 


interview between counselor and 
counselee satisfactory unless re- 
sults decision for some action 
taken the counselee. The sum- 
mary the several “deductions with 
the aid the counselor” should sug- 
gest number decisions for imme- 
diate action. may not the choice 
vocation, but may first step 
toward that ultimate goal. Whatever 
may that the counselee may 
guided believe ought and 
really desires for his own im- 
provement should 
Whether the decision more than 
reading book article, learning how 
study, trying experiment 
habit formation improving trait, 
education employment. must 
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followed the counselor. date 
should set for report progress 
the next interview. Guidance 
continuing process. The counselee 
should leave the interview encouraged, 
hopeful, and looking forward com- 
ing again. 


Student Self Analysis Form 


Class 
Homeroom ev eee 


Suggestions for Out This Form 


The purpose this blank 
help your counselor get acquainted 
with you that may able help 
you with your guidance problems. 

also the aim this blank 
help you know yourself better. 
Therefore frank with yourself 
answering questions. Take time 
think. 

not answer given question 
you have good reason for not doing 
so. all voluntary. 

Your answers will held con- 
fidential your counselor and will 
shown one e!se without your con- 
sent. 


Home and Environment 

Location home ...... 
(City, part country, etc.) 

Occupations family ....... 
(Parents, brothers, sisters, 
friends, traditions 

Reading interest home..... 
pers. 

Music interest home....... 

(Pictures, furniture, decorations. 


(Religion, education, activities, 
financial aid, 


Agreement parents toward 
educational plans, choice vocation, 


(Companions, recreation, 
temptations, etc.) ......... 


Deductions with aid coun- 
selor. 


Education and Achievement 


(Study the cumulative record should 
made here) 


estimate your ability? not, 


Have you developed any special 
interest through the subjects you have 


Have you acquired any definite 
dislike for any field study? Can 
you explain your attitude?.......... 


How your test records check 
with your achievements? .......... 


From your school achievement 
which group you think you might 
succeed—Professional? 
Technical? ...... Business? ...... 
Industry? ...... Fine Arts ...... 

How you use your leisure 


Making what 
Collecting what? .......... 
Loafing where? ..... 

What hobby project have you 
carried completion? ............. 


you have traveled any dis- 
tance what did you learn from the 
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How have these experiences in- 
fluenced your plans for future study 


Social Experience 


List the organizations which 
you have been active member,— 


school Church so- 
Neighborhood clubs, 


What elective offices have you 


What contests have you won, 


you make new friends 
Are you considered good 
“mixer” among your own 
both 
you really enjoy parties? 
Can you entertain group suc- 


you seem shrink from so- 
cial activities how you account for 

10. How you think your asso- 
ciates would classify you,— 

efficient leader? ............. 
good lieutenant assistant? .... 
loyal support and worker?.... 


structionist? ......... 

Deductions with aid con- 


IV. Vocational Experience 
Have any your educational 
experiences resulted definite voca- 
tional aim 
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What employment, experiences 
have you had: 

Regular work responsibilities 

Part-time employment while 


Time 

Summer vacation employ- 

Full-time employment? ...... 


your work experience what 
situations did you find most difficult 

Did you find any work that real- 
interested you?..... What?..... 

Did you discover any special 
aptitudes skills through your work? 

what type work are you 
your best 


Carrying out details accurately 


work others?.......... Selling 


How has your work experience 
influenced your future vocational 

Deductions with aid coun- 


General Health and Physical Fit- 
ness. (Use regular physical and 
health record when available. 


Does your record show any condi- 
tions that might interfere with voca- 
tional choices ;—Indoor work? ...... 
Outside work? ..... Dampness?..... 
Sight? ...... Physical 


| 


Deductions with aid coun- 

What activities have you pro- 

handicap? ........ Other?........ 
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Evidence enduring nervous 
Evidence controlling emo- 
Deductions with aid coun- 


VI. Personality Characterstics. (Use 
the Behavior” found 
the American Council Educa- 
tion Cumulative Record Card when 
possible. 


Among the following personal 
qualities check the five which you 
believe you are strongest. 

Accuracy (Habitually exact 
your 

Adaptability. 
into situations. 

Appearance. (Taste dress, 
cosmetics, cleanliness. 

Concentration. (Holding one’s 
mind task.) 

Decision. (Forming and holding 


(Easily 


purpose. 

(Reliable, 

(Starting and put- 


ting things 

Orderliness. (Methodical neat.) 

duty until 

Self-confidence. (Belief your 
own 

Spirituality. (Regard for relig- 
ious principles. 

Sympathy. 


(Feeling for others 


Tact. (Doing and saying the 
right 


Thoroughness. (Doing com- 


plete job well.) 


Tolerance. 
opinions others. 

Unselfish service. 
social responsibility. 

Indicate with the mark (x) any 
the qualities which you would like 
improve. 

Deductions with the aid the 
counselor ......... 


(Respect for the 


(Civie and 


VII. Motives and Attitudes 


What vocations, any, have 


What has you most 
thinking these vocations? ...... 


Name some well known man 
woman who comes nearest the kind 
person you would like 


Through which the vocations 
you may have considered you think 
you could greatest service 

you have definite ambition 
how you plan reach your goal? 

What your attitude toward: 
—voluntary government service? 
Social service? .... 
Racial problems? ....Labor Unions? 

Deductions with the aid the 


VIII. Summary Analysis and 
Decisions 


Record pertinent data from de- 
ductions made with the aid the coun- 
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selor they apply the particular Decision regarding plans for 
problem the counselee. study training. 
What are some apparent voca- Decision regarding the next in- 
tional possibilities terview. 


“Personnel work college university systematic bringing 
bear the individual student all those influences, whatever 
nature, which will stimulate him and assist him, through his own ef- 
forts, develop body, mind, and character the limit his in- 
dividual capacity for growth, and help him apply his powers 
developed most effectively the work the world.” 


—American College Personnel Association, 1931. 


; 


Extending School 


Community Center 


ALBERT RENWICK 
West Branch, Mich. 


make the school community 

center would necessary 

extend the school out into the 
community tentacles through 
the development leadership, and 
through directing divers community 
activities which should lead 
community understanding. Through 
integration the school with the com- 
munity, with interlocking committees 
working between the school and the 
health department, the school and 
clubs, the school and the Legion, the 
school and various recreational groups 
with contacts school “leaders” 
the several activities with such com- 
munity committees there would 
projection the school into the com- 
munity. The above brief some 
the things which ran through 
mind first thinking the school 
community center. 


Why The School Rather Than Some 
Other Agency? 


“The school the center the 
picture, and toward many eyes turn 
when the coordinating community 
services for youth 
educational research report. think- 
ing about community centers first 


thought was that the school should fur- 
nish the leadership and that the school 
should the preferred community 
center for the education youth and 
adult. tax supported and already 
there. But, other than this, why the 
sehool 


The Farm Bureau 


are told (talk Adult Educa- 
tion class, University Michigan, 
July 1944, representative the 
Ohio Farm Bureau) that for rural 
areas the Farm Bureau carrying 
excellent program adult educa- 
tion. Groups are small, and the meet- 
ings belong the farmers who make 
the groups. one authority 
serves oracle. discussion group 
leader guides the meeting, generally 
some one well known the group, of- 
ten one their own circle. Generally 
speaking, the Farm Bureau the 
sponsor such group meetings will 
continue prosper adult educa- 
tion agency, would say. 

the Engelhardts observe, “The 
effectiveness with which any adult edu- 
cation agency carries its work may 
dependent many factors. Among 
these may listed the source and char- 
acter sponsorship, the definiteness 
the proposed program, the nature 
the instructional space, the kind in- 
structional devices employed, the cul- 


Cooperation Between Schools and Non-School Agencies, Chambers, American Edu- 


cation Research Association, 1939, 91. 
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tural level which the program 
presented, and the actual proximity 
the people the issues involved far 
time, space, understanding and de- 
sires are concerned.” 


With farmers’ groups, 
that the Farm Bureau strategic 
position, and that their position fav- 
orable far all factors listed 
above are concerned. say all with 
some hesitancy, however. believe 
that restriction educational activity 
that which concerned with farm 
economics and production too nar- 
row. the way stimulate interest 
can found believe that art, music, 
literature, and the qualities good 
citizenship should included their 
objectives rural adult education 
program. Human health problems 
should have consideration plant 
and animal diseases. There should 
opportunity for the farmer get the 
state and national well the local 
community viewpoint. Perhaps the 
farm groups ask the Farm Bureau for 
this service, and through the farm bu- 
reau representative, the county agricul- 
tural agent, the extension service, the 
health officer, the county nurse and 
others they get the wider viewpoint and 
develop broadened cultural interests. 


Recreation Centers 


Some cities have developed recrea- 
tion centers which are run recrea- 
tion commissions departments 
recreation rather than the schools. 
contended that physical education 
instructors and other teachers the 
schools are not recreation leaders: that 
the nature their duties not con- 
ducive making them good recreation 
leaders. 
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According Glenn Frank the prob- 
lem leisure “so organize kind 
play life for children (and recrea- 
tive activities for adults, add) that 
out the skills will developed, 
the capacity for cooperation developed 
which will make them function more 
intelligently and more effectively in- 
dividuals and members social 
The methods and specific 
objectives leadership are designed 
achieve this result. 

Furthermore, “recreation 
school budget seems many not 
related the central objective 
schools. Likewise music, art, drama, 
groups are often listed with 
playgrounds and recreation centers 
‘fads and frills’ which can cut off 
without too serious loss the central 
school 


Workers the field recreation 
have been forging ahead with signifi- 
cantly helpful programs. 
the community has many sides 
that many agencies must help the 
churches, the private agencies well 
the park boards, special recreation 
boards and school boards. some 
communities, the Recreation Depart- 
ment Recreation Commission 
favorable position lead; and they 
have their place adult education 
centers. 


Health Centers 


Health centers have come the re- 
sult urgent local needs: needs which 
have not been met the schools. 
fact, many communities the 
health department about which the 
health program within the school 
centered. Where the school does not 
have school physician this apt 


Planning the Community School, Engelhardt and Son, 
Citizen Leadership Leisure Time, Recreation, Feb. 1938, 635 
Planning the Community School, The 
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the case. field which the 
health department, under medical di- 
rection, often strategic position 
offer leadership. Where the health 
center continues fit the local need for 
such, will prosper and continue 
serve the agency for adult health 
education. 


Summary 


Thus, where some other agency 
special field closer the people 
that field than the school, and when 
those agencies have the leadership 
stimulate the people realization 
their needs their several fields, then 
those other agencies will continue 
the choice the people serve such 
limited adult educational needs, 
the fields mentioned, the limit adult 
education conducted the Farm 
Bureau would tend the restricted 
interests the farm; recreation 
they would cover the leisure interest 
participants; health they would 
limited the bounds good and bad 
health. 


The Decentralized Community School 


Macedonia Community, Haber- 
sham County, Georgia, other agencies 
are serving schools for adults. The 
educational program adult vocation- 
retraining and economic adjustment 
there carried through the develop- 
ment community resources rather 
school building. 

“The only school the community 
area one-room building used solely 
children. The cooperative store, 
community garden, community 
chick-hatchery, agricultural shop, 
community laundry, and 
project serve the schools. Men and 


women the community are chosen 
for the responsibility carrying out 
particular projects and them rather 
than school building the com- 
munity members for necessary instruc- 
tion and materials. The distribution 
these educational facilities through- 
out the community shows attention 
local needs.” 


“The operation such program 
challenge the belief that educa- 
ized building designed for educa- 
tional purposes. this community 
the school informal, and the familiar 
places which they work inspires 
more healthful, happy and successful 
way living 


But The School Too Can Belong 
The People 


Agnes Benedict, writing for Par- 
ents’ Magazine, gets quite eloquent 
this theme. She proclaims: “The 
little red schoolhouse coming into its 
own. refer the outward 
transformation which taking place 
the way being streamlined 
and modernized. not thinking 
all the other changes the glass 
bricks, the swimming pools, the audi- 
toriums, the projection rooms and the 
rest. refer here another trans- 
formation, far more significant one, 
inner transformation. 


new day seems coming for 
the school. Its purpose, its place 
community life changing. 
reaching out. exists longer only 
for study but for play well. And 
the attitude toward changing. 

“Tt was the depression that was im- 
mediately responsible for this new use 
the school. course have had 
school community centers before, but 


Planning the Community School, the Engelhardts, 151. 
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the movement whole developed 
meet urgent need, psychological 
emergency attendant upon economic 
emergency. The WPA Adult Educa- 
tion and Recreation projects were in- 
augurated result federal recog- 
nition this psychological emer- 


New Concepts Education 


building into the school the new- 
concepts education, the school can 
belong the people becoming 
community center. the traditional 
school did not belong the people. 
The Engelhardts, commenting this 
point, said: “Unless the school au- 
thorities appreciate that the institu- 
tionalizing the traditional school 
may have tended create unfortunate 
adult attitudes toward the school build- 
ing place for adult activity, and 
are prepared offer facilities and pro- 
grams which are informal and coopera- 
tive nature, may essential that 
other agencies emerge develop adult 
education.—Whatever characteristics 
the plant have caused unfav- 
orable adult reaction should discov- 
ered and remedies sought for improve- 


There should and undoubtedly will 
continued study local educational 
conditions from the point view 
determining what 
should assumed the schools what 
other and what should 
mutual concern. 

Extending education should 
two-way process: from the community 
the school and from the school the 
community. Reporting for Teachers’ 
College Record, Engelhardt con- 


tends that “the community school will 
firmly established after the war. 
will planned serve purposes for 
which the past other and separate 
facilities have been erected. 
grounds will more spacious, its plan- 
ning will terms needs emerging 
out community health, physical 
habilitation, better housing, family 
life, nursery education, economic 
establishment the community and 
vast number group activities for 
youth and 

The school plant the future, 
planned thus, will more closely fit the 
needs the people will 
planned with relation the resources 
the community. Through its two 
way interaction will provide for the 
economic and social development the 
community. will serve rally- 
ing center for all kinds groups in- 
terested promoting the interests 
the community. Engelhardt sums 
up: “Tomorrow the emphasis 
school planning will upon the fune- 
tional purposes the school and upon 
developing school structures which can 
used all the people, and. not 
children alone, for many hours the 
school 

The summarizing quotation used 
above little more than that because 
tures will have changed meet 
our new conception. People who talk 
about emanicipated school some 
times not seem realize that 
most schools the staff now has full- 
time job, and that there limit 
what they can further the adult 
education program. With Butterworth 
would join saying that “as the 


Schools Should Community Centers, Agnes Benedict, Parents’ Mag. Oct. 1939, 24. 
Planning the Community School, the Engelhardts, pp. and 15. 

Schools for Democracy, Engelhardt, Teach. Col. Record, Dec. 1942, pp. 
Community Schools for Democracy, Engelhardt, Teach. Col. Record, Dec. 1942, 181. 
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school undertakes new services, wheth- 
the request the community 
its own initiative, there should 
adequate increase facilities whether 
plant, personnel equipment.” 
Perhaps there certain amount 
that can dropped, perhaps there are 
courses with only few students the 
class which can dropped but only 
pruning done will find leaves 
much asked. “If the school were 
able, without limiting undesirably its 
facilities for children and young peo- 
ple, house such facilities the pub- 
lic health clinic, the public library (in 
rural communities), community musi- 
cal groups, some least the scout 
units, the women’s club, the PTA, the 
community forum, the 
tion program, instruction the dis- 
tributive occupations, the community 
council, the community youth commit- 
tee, men’s athletic clubs and the like, 
situation would created favorable 
enlarging the vision both school and 
community their respective and 
joint responsibilities and opportuni- 
ties. The Educational Policies Com- 
mission appropriately calls attention 
the desirability planning the school 
plant terms this larger conception 


School Experiences Should Vital 


The experiences school should 
vital experiences living, and must 
the school serve democratic pur- 
poses. reduces itself reshaping 
the program the school fit the 
needs those who school. 

Self-realization, 
ships, economic efficiency and civic re- 
sponsibility are listed the Educa- 


tional Policies Commission being 
the objectives that should direct the 
activities school system. The 
Commission points out that these pur- 
poses may achieved partly through 
books and other instructional materials 
the traditional school, but that the 
process must far beyond into the life 
the community and the society 
which the community part. 

its bulletin 302, the Michigan 
Department Instruction 
makes more cautious statement, but 
pointing the same direction: “Boys 
and girls are living community 
which they make observations which 
demand interpretation. not facts 
themselves hut facts related 
situations life that are 


The experience that children are get- 
ting the Benjamin Franklin High 
School New York City are vital ex- 
periences. The school crowded 
district foreign born. undertook 
social experiment: make socially- 
minded and actively interested citizens 
its students and their parents. 
accomplish this purpose, the school has 
abandoned all pretense academic 
treatment. the pupils are adapt 
themselves the problems facing them 
when they leave school, they are 
have real understanding the gov- 
ernment under which they live, and 
help mould constructively new 
conditions and new needs purposes 
the school had mind then the 
academic treatment considered 
being inadequate. 

The aid parent associations and 
civic, racial and welfare groups was 
solicitated and obtained. 

The experiment has indicated defin- 
ite trends: trends that may set pat- 


Interaction School and Community Democratic Society, Butterworth, Journal 
Sociology, Dec. 1940, 243. 
The School Studies Its Community, Mich. Education Journal, Dec. 1938, 183. 
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tern because the experiment seems 
paying dividends. noteworthy 
achievement vital living experience 
its venture family relationships. 
The assimilation the foreign born 
parents loomed large the area. There 
were culture conflicts the families 
foreign born parents with American 
born children. long there were 
conflicts this kind, the civic values 
taught the class room were violated 
the homes and efforts civic train- 
ing were thus nullified. The problem 
for bringing parents and chil- 
dren together, reconciling points 
view. Once the ice was broken, pupils 
became interested the naturalization 
status their parents, and thus was 
taken big step toward the assimila- 
tion these parents our society. 

Other programs social problems, 
community health, cellar clubs and 
civic improvement have been made 
part the whole approach. This ap- 
proach education the school con- 
stitutes interesting story mod- 
ern community-school 


Leadership For Democracy 


Where there are schools such the 
Benjamin Franklin, there much 
greater promise developing leader- 
ship because the training the stu- 
dents get working with community 
groups. The interaction school 
with community should serve 
medium for testing youth, and those 
with qualities leadership should 
more easily found the process. 

The teachers schools like the Ben- 
jamin Franklin are reality leaders 
themselves. Agnes Benedict says 
rather stimulating way: “It 
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not teaching all, really more 
properly called leadership. Formal 
teachers the traditional kind can be, 
and matter fact are, 
and definite kind knowledge, 
superimpose program from without, 
pour the malleable minds youth 
into certain specified molds. Youth 
was pretty helpless anything 
about it. School attendance compul- 
sory. But not with the People’s 
University. Attendance measured 
one thing, keen and vital interest 
not like his course, does not become 
bored, rebellious, disorderly. 
simply goes home. This means real 
leadership, real teaching, which is, 
the last analysis, only helping help- 
ing each person find himself, helping 
him develop from within, giving him 
tools and techniques and facts which 
enable him where himself 
wants go, develop his own powers, 
realize his energies, answer his ques- 
tions. more than this. 
means finding these interests. 
means uncovering latent longing, hid- 
den talents, encouraging people who 
are inhibited and 

Leadership from the community 
also important. modern school 
system needs the cooperation leaders 
community groups for maintaining 
enlightened public opinion 
school aims and Alfred 
Sheffield stated addressing the NEA 
1938. This has become more im- 
portant with the rapid growth high 
schools “of social studies which in- 
evitably involve controversial matters 
touching the special interests cham- 


Making the School Community Conscious, Harold Fields, Council for Social Studies 
Ninth Yearbook, 1938, pp. 164-65. 
Schools Should Community Centers, Agnes Benedict, Parents’ Mag., Oct. 1939, 80. 
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bers commerce, professional guilds, 
labor unions, civic league, patriotic so- 
cieties, churches, councils 
agencies, neighborhood centers, fra- 
ternal orders, youth organizations and 
service 


Teachers Leaders 


Under the traditional system 
schooling, the very nature the course 
study was against the exercise 
leadership the part teacher. 
school such the Benjamin Frank- 
lin, there not the same restraint. 
The teacher under such system would 
undoubtedly function best leader. 
Teachers who use problem solving 
methods and the implements re- 
search teachers who relate learning 
life having people and find out 
for themselves making use many 
community resources, these are teach- 
ers who have qualities leadership. 

Claremont High School, California, 
made the news headlines result 
school and community interaction 
which resulted the correction 
per cent the defects which school 
children were found have being 
physically examined. That health 
project took leadership; involved the 
development student leadership and 
the help community leadership and 
getting-together through interlocking 
committee 


Leaders From Other Agencies 


all such joint efforts, patent- 
necessary enlist the support 
leaders from other agencies the com- 
munity. The democratic process 
functioning group our society 
definitely not one way 
wherever the interests the function- 
ing group impinge the activities 


some other functioning group the 
greatest good for the greatest number 
will result the interactions and 
common resolving diffculties with 
the other group. That why the un- 
derstanding support divers commun- 
ity groups and agencies must sought 
putting across health program 
any other school program which has 
community implications. should 
guiding principle obtain such sup- 


The School Community Center 

Once the interest women’s club, 
PTA where active, some other 
influential group the community 
enlisted toward making the school 
community center, the road toward ac- 
complishing opened. Where such 
school develops, the attitude the 
people the community changes to- 
ward it. The school becomes their 
own. 


How Would Such School Differ 
From the School Know It? 


The community school would differ 
from the traditional school concept, 
leadership and practice. con- 
cept would become 
school which now not; its teach- 
ers would leaders rather than in- 
structors; and practice learning 
would not come from books alone but 
from experiences doing for them- 
selves, selective experiences 
guidance. 


The School Plant 


The Community School would differ 
facilities: the plant would 
keeping with the concept what con- 
building accommodations for the 


Technics Cooperation Between Community Groups and the School, Alfred Sheffield, 
NEA Proceedings, 1938, 592 
School and Community Unite for Better Health, Martin, California Journal 
Secondary Education, Nov. 1938, pp. 
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schools the near-future, the Engel- 
hardts have made study. They tell 
that “the multiple use large 
spaces our school buildings, such 
auditoriums and cafeterias, provide ac- 
commodations for carrying out the 
general well the specific purposes 
group work. Conducted different 
parts the school building post-war 
times, there will many types pro- 
grams associated with the extension 
adult learning many forms. The 
future schoolhouse must commun- 
ity 

The “Handbook Adult Education 
the United States,” listed fifteen 
areas which public school buildings 
might utilized: (1) agricultural 
extension, (2) arts-most courses crea- 
tive, not appreciative, (3) forums, (4) 
libraries, (5) clubs for men and wom- 
en, (6) museums, (7) music, (8) par- 
ent education and child clinics, (9) 
puppets, (10) radio, (11) recreation, 
(12) little theater, (13) visual educa- 
tion, (14) vocational guidance, and 
(15) health education. 

“The school building the future 
will probably contain one wing capable 
being completely shut off from the 
remainder the building, and being 
heated and lighted separately, and hav- 
ing separate sanitary facilities and 
separate exits. This wing will contain 
auditorium, gymnasium, craft 
shops, rooms, and similar facili- 
ties for both school and community use. 
The school building may also house 
community library, and certainly 
will contain special rooms permanently 
assigned for the medical and physical 
examination 


The plant involves more than build- 


ings. New emphasis will placed 
outdoor leisure. The school grounds 
will more extensive, and may 
even become usual see play fields, 
water areas, picnic groves, nature 
crafts sections and gardens. 


The End Result 


believe that the end result 
the process education the com- 
munity school (the pupil processed) 
will different, far, than that 
the traditional school. The aims 
the “new” school are quite similar 
the aims adult education because 
large part the demand adult 
education that helping bring the 
change. Public health promotion, 
efficiency, social solidarity are 
some those aims. Through all 
runs effort establish sense 
community belongingness. The part 
that play life often in- 
finitesmal that often fail get the 
overall picture. pull cross pur- 
poses paddle the wrong direction 
because not know the purpose 
all. Itis here the community 
school that may put down our demo- 
the aim this school give 
standing the life are going 
have live after get out into the 
community our own. Perhaps our 
experience may enlightening that 
may actually pull together 
spirit “one for all and all for one.” 
The only way that democracy will con- 
how works and decision help 
make work; and that the real job 
the community school. 


Community Schools for Democracy, Engelhardt, 182. 
American Educational Association Official Report, 1939, 93. 
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Community Schools Action 
Some Samples 


Rochester, H., came its com- 
munity school the easy way far 
for concerned.It was gift 
“to meet the educational 
tional needs the citizens Roches- 
ter.” One the underlying intentions 
was furnish facilities for adult 
well youth education. 

Maurice O’Leary wrote about the 
New School and Community Center 
the magazine Recreation. select 
from his article those portions which 
round out our understanding what 
the way building facilities goes 
into the making well furnished 
community school. 

The most logical place start 
adult education program seemed the 
donor the field recreation 
which, the Rochester school, ad- 
ministered the Department 
Health and Physical Education. pro- 
gram offered three nights week. 
School department equipment used. 
help defray expenses, fee twen- 
ty-five cents charged for each night 
attendance those participating 
the community recreation classes. This 
entitles him locker, shower, soap 
and towel. The gymnasium also used 
for community parties. 

The cafeteria seats some 225 per- 
sons. equipped with modern 
kitchen and provides excellent place 
for large organization meetings. 

The auditorium used adult 
programs for lectures and musical pro- 
grams. The programs are sponsored 
civic organizations who pay fixed 
charge for the use the hall. Such 


programs were 
ceived. 

The music room and the gymnasium 
are the two most extensively used 
spaces the school plant. Both are 
used practically every night the 
week. 

O’Connor believes that the groups 
which use the gymnasium should form 
excellent nucleus for starting 
evening program using the outdoor 
athletic facilities: tennis, softball, 
archery, board, badminton, and 
horseshoes. also considers that 
adults who are looking for vocational 
experience will want make use the 
school’s well-equipped machine, elec- 
trical, automotive, and wood working 
shops under competent instruction. 

The Domestic Arts Department, 
with its cooking and sew laboratories, 
equipped offer program cook- 
ing, sewing, and homemaking adapt- 
able women all ages. 


The art and clay modeling room 
provide the for much 
valued use leisure time those who 
may have abilities. 


Thinking terms the future and 
facilities available this commun- 
ity, one can foresee public forums 
sponsored the Social Service De- 
partment held the auditorium; the 
meeting adult book clubs the 
library; music appreciation and little 
theater groups the music room; and 
movie appreciation group the vis- 
ual education 


Consolidated School, Near 
Michigan 


Extensive community participation 
has been effect from the start the 
school community center. 

“The major agency the develop- 


New School and Community Center, Maurice Recreation, Sept. 1940, 511. 
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ment this school has been Com- 
munity Citizenship League for adults 
and children. Several years ago this 
cooperative organization completed 
the community and 
helped interpret findings. From 
this has developed program which 
attention given education for all 
ages, and recreation, social life, 
health, government, industry, improve- 
ment homes and home grounds, re- 
ligion and vocational training. The 
has developed 
other activities such lyceum courses, 
musical 
courses, and community recreation. 
Provisions for adult education have 
been sponsored, and active Parent- 
Teacher Association has 


Hamtramck School Project, Michigan 


seems that the school has become 
the community center for recognizing 
preventable conditions and devising 
plans action means research 
and survey. 

“The social engineering Ham- 
tramck schools has been encouraged 
largely through the high school civic 
pride council. The council made 
community survey its own deter- 
mine ‘what public opinion indicated 
needs’ that more orderly city 
could developed. The survey results 
were tabulated under such headings as: 
Community Cleanliness, Community 
Safety, Community 
Theaters, Community Leisure. 


“The council worked out plan 
that the suggested needs were classified 
those which youth could without 
assistance, and those which needed 


adult assistance order accomplish 
the desired results. 

“At last lists were compiled. The 
lists were called ‘Things Do’, 
one set for youth; another for youth- 
adult participation. Following this 
list associate members was set 
and letters invitation prepared ex- 
plaining the pride council and in- 
viting these community members 
participate the work done. 

“The work the pride council 
Hamtramck concisely stated 
the council’s adopted purpose: 

“The purpose the civic pride 
council and their community partici- 
pating program cooperate, aid, 
and effect community betterment per- 
taining health, cleanliness, and 
other conditions that shall raise the 
standard living Hamtramck. 

“There have been instances when 
obstacles loomed large and impeded 
progress toward the council’s goal. 
times like this that faculty mem- 
bers, city officials, business men and 
other adult leaders help clear the 


IV. 
Are The Public 


Our schools are what make them. 
are learning that the institutional 
character many schoolhouses has 
been barrier widespread commun- 
ity use. The present generation 
adults disliked the formal school 
program their youth, that they are 
hestitant about using school buildings 
again. them the very atmosphere 
the school repressive. This 
regrettable outcome past educational 
policies. 

Since our schools are what make 


Community Schools Action: Michigan Account, Deyoe, Progressive Education, 


Nov. 1939, 511. 


Community Building Hamtramck, School Life, April 1941, 196. 
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them, should make them with par- 
ticular reference our particular com- 
munity. The majority communi- 
ties the United States are small. 
These cities have some needs that are 
similar those large communities. 
Yet each community has its own 
specialized needs, also, and its own 
physical and economic advantages. But 
spite these variations, school- 
houses have been built with consider- 
able uniformity throughout the nation. 
There has been minimum local 
adaptation. The Engelhardts, along 
with many more who have studied the 
problem, say that high time that 
educational planning more intimate- 
coordinated with the social, eco- 
nomic, and general environmental con- 
ditions each 
Community school planners contend 
that educational, social and recreation- 
needs our communities can 
adequately financed tackle the 
problem developing community un- 
derstanding the need. that end 
the leaders various community 
groups should lend hand: the educa- 
tor and the social worker, the civic 
planner and the school board member, 
the lay leader and the economic expert, 
the business realist and the humani- 
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tarian idealist. Such leaders, once 
enlisted, integrating their programs 
toward this particular end, could de- 
velop comprehensive long term plans 
covering all outstanding group and in- 
dividual 

Agnes Benedict believes that govern- 
ment will willing pay for 
ing adult education once the commun- 
ity centers, which are now going con- 
cerns, have demonstrated their worth. 
She points the city Des Moines, 
and the State California 
instances wherein municipality 
the one hand and state the other 
hand have assumed responsibility for 
adult 

The government will aid making 
possible elsewhere the kind job that 
being done the Benjamin Frank- 
lin High School, and schools the 
community center type generally. The 
government interested, believe, 
the survival our democracy, and 
our schools that our govern- 
major part the job. Yes, the 
community schools demonstrate their 
worth, municipal, state and federal 
governments will interested per- 
petuating them. 


Planning the Community School, The Engelhardts, 171. 
Ibid, 164. 
Schools Should Community Centers, Agnes Benedict, 92. 
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EDUCATION for POST-WAR 
DECISIONS 


CARL MILLER 


ITH the war over, democracy 

this country will face some 

the greatest tests its life, and 
the forces education must hand 
help meet the situation. The crises 
met pertain gigantic decisions that 
sense, they will much more difficult 
than the decision fight the war un- 
conditional surrender. The Pearl Har- 
bor affair made angry found 
easy decide war and fight. Af- 
ter the war, the decisions must made 
rationally, and they must carried out 
steadfastly have the preparation 
and prosecution the war. Against 
them will large number persons 
who will think have erred our con- 
clusions, who, most sincerely but prob- 
ably most erroneously, would have 
something else. 

There is, for example, this matter 
military training for youth. probably 
will decided upon this time and, 
righteously, for will safeguard 
peace managed well. Yet there 
will the old “crowd” who still believe 
that the best preparation for peace 
avoid what Washington called military 
establishments. 

There this matter whether not 
this country take its part among the 
councils nations and help the other 
fellow well ourselves accept, 
other words, the fact that have 
function part whole. Plenty 


isolationists still exist among the people 
home, and, according reports the 
attitude many fighting men, there are 
plenty potential isolationists among 
them. The word that many the 
soldiers merely want get home; they 
don’t care much about anything else, 
such the future role this nation 
among others. 

There this matter employment 
after the war and its relation the na- 
tional debt. want give the people 
jobs, but what extent should 
further into debt calls for de- 
cision the greatest difficulty. voting 
majority will have show what 
called backbone the right thing, but 
again the opposition will heavy and 
many cases sincere. 

This subject deciding things 
rational basis and carrying out such de- 
cisions the realm character educa- 
tion. calls for teaching youth how ra- 
tional decisions are made; for warning 
them against emotional decisions. 
calls for making youth aware the fact 
that there always opposition critical 
decisions, and should help arm them 
meet firmly and wisely. calls for 
making clear that unless the people 
this country can make sober-sided de- 
cisions moment— many them 
against the immediate personal welfare 
many citizens our ideals keeping 
this country democratic are just much 


poppycock. 
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BOOK 


Juridical Folklore England. 
trated the Cucking-Stool. John 
Webster Spargo. Durham, North Caro- 
lina, Duke University Press. 1944. VII 
end 163 pages. $2.50. 


The public ducking delinquent females 
nique justice that has long since become 
obsolete. This practice, common Eng- 
land, the Continent, and New Eng- 
land, rested upon the theory that scolding 
women (and men for that matter) 
reprehensible and should definitely pun- 
ished. The cucking-stool ducking-stool 
which scolding women were emmersed 
water was unique, brutal, form 
punishment. Professor Spargo, this 
amusing and most scholarly book, pursues 
the story the through the 
history law, folk-lore, and linguistics.— 
Sears, New York University. 


Fundamentals Industrial Arts and 
Vocational Education. William 
Johnson and Isidore Fenn. Chicago. 
The Goodheart-Willcox Company. 1943. 
and 138 pages. $1.50. 


this volume, important professional 
information relating the fields voca- 
tional-industrial-arts education 
sented through series several hundred 
questions and the corresponding number 
very brief answers. The topics have 
been classified under such categories his- 
tory, federal aid, philosophy, curriculum, 
administration, psychology, testing, guid- 
ance, and trends. The manual may criti- 
cized the grounds over-simplification. 
Some questions just cannot answered 
line two dogmatic statement. 
For example many wil) question such 
answer that given the querry: 
“Name the social agency which provides 
the surplus wealth, which makes possible 
the development the whole general edu- 
cational program” (p. 48.) The glib re- 
tort “Vocational This 
just sample the kind information 


given. Hasty generalizations, unwarranted 
conclusions made the basis inade- 
quate data, and oversimplified statements 
render the volume well-nigh useless for 
the students and workers 
the two fields under consideration. 
gross mistake made (p. 15) when 
stated that the National Vocational Educa- 
tion Act provides funds for industrial arts. 
One may well question the appearance 
York University. 


The Day Coming. William Cam- 
eron. New York. The Macmillan Com- 
pany. 1944. 573 pages. $3.00. 


This novel the story proud and 
competent craftman’s struggle earn 
livelihood world shoddy and cheap 
goods. The story opens foggy Novem- 
ber night 1887 the East End Lon- 
don, with bearded orator speaking from 
empty beer-crate shabby and in- 
different crowd. The story continues 
through the late years the last century 
with such figures William Morris, 
Shaw, and others the earlier Socialists 
explaining their creeds and showing forth 
their conceptions the way life. The 
novel closes, the same setting, 
night September 1939. The Day 
Coming powerful novel, built upon 
pattern epic design some the 
novels Thomas Hardy. Teachers the 
social studies will enjoy the book, will 
the teachers the industrial arts and arts 
and New York 
University. 


Album American History: Colonial 
Period. James Truslow Adams, editor-in- 
chief. New York. Charles Scribner’s Sons. 
1944. and 411 pages. $7.50. 


This remarkable book, replete 
with hundreds magnificent pictures, 
tells the history Colonial America 
through pictures made the time the his- 
tory was being made. The pictures them- 
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selves are the text and fortunate that 
they are, for the running comment 
dull and vacuous the pictures are vivid 
and lively. facet the life our 
colonial ancestors has been omitted and 
the arrangement the pictures logi- 
comprehensive this one. There not 
school this country that can afford 
without copy this tremendous album. 
gives, other volume has, ac- 
curate and vivid panorama this critical 
and colorful period our national de- 
University. 


Freedom’s Ferment. Alice Felt Ty- 
ler. Minneapolis. The University Min- 
nesota Press. 1944. and 608 pages. 
$5.00. 


This interesting and most scholarly book 
deals with some the often neglected 
phases American social history 1860. 
The author divides the movements the 
early into two groups: the cults and 
vtopias varied origins, and the humani- 
tarian crusades. the first group, there 
are detailed discussions the waves 


revivalistic religions that swept the 
try, and particularly the frontier regions— 
the Millerites (who believed the end the 
world would come October 22, 1844,) the 
Spiritualists, the Rappites, the Mormons, 
and the Shakers. the same section the 
author describes the many experiments 
communal living instituted 
groups and non-religious bands social 
thinkers the Brook Farm experiment, 
the Oneida Community, and the attempt 
Robert Owen plant Utopia the 
American wilderness. Humanitarian 
forms and crusades represent the other 
phase the movements. Here Mrs. Tyler 
considers prison and educational 
work for deliquents and unfortunates, cru- 
sades for world peace, temperance, and 
women’s rights. Finally there splen- 
did treatment the crusade that over- 
shadowed all these ventures the anti- 
slavery movement. 


This grand book every respect— 
scholarly and well-documented, bril- 
liantly written and most interesting, and 
not without bit sly 
New York University. 
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Beethoven: Symphony No. 
Minor, Op. 125 (“Choral”). Felix Wein- 
gartner, conducting the Vienna Philhar- 
monic Orchestra and the Vienna State 
Opera Chorus, with Luise Helletsgruber, 
soprano, Rosette Anday, Georg 
Maikl, tenor, and Richard Mayr, bass. Co- 
lumbia Masterworks, No. Eight 12- 
inch records. $8.50. 


Each month, Columbia goes back 
through its vast catalogue fine record- 
ings and selects one unique value and 
re-issues the “Record Classic” the 
month. This month the henor fell the 
great Weingartner reading 
monumental “Choral” For 
many, this tremendous work may diffi- 
but it- hard conceive any 
school college library worthy the 
name being without this particular record- 
ing this particular composition. 

Beethoven worked intervals from 1815 
1824 his last and greatest symphony. 
The composition not come easy 
for the master. Several times changed 
its entire plan and The unique 
feature the work the choral final set 
Schiller’s Ode Joy was part 
the design the early stages. Sketches 
for purely instrumental have been 
attributed 1823. music scholars 
believe the choral finale have been 
last-minute inspiration, hard 
believe that such creation 
could worked aja after-thought. 
Critics often point la¢k unity the 
work and wide divergénce style be- 
tween the final and the preceding instru- 
mental movements. Music lovers for over 
century now view this Symphony No. 
Beethoven’s supreme utterance. 

The Ninth Symphony was first per- 
thusiastic audience greeted the reading 
the work and there were hysterical out- 
bursts applause. Seated the midst 
the orchestra, Beethoven noted nothing 


the great enthusiasm the house. His 
deafness made him oblivious everything. 
One soloists, with tears her eyes, 
placed her hands the master’s shoulders 
and turned him face the acclaiming 
audience. 

Singers have always complained that the 
choral and solo parts are impossible 
sing. There doubt about but what 
they are most exacting and very taxing 
the singers. this very fine recording, 
the late Felix Weigartner selected his sing- 
ers and the result choral finale with 
minimum straining and forcing. Wein- 
gartner, before his death some years ago, 
recorded eight the nine Beethoven sym- 
phonies for Columbia. All are models 
fine conducting and all constitute monu- 
ment this great conductor. 


Brahms: Song Destiny. Bruno Wal- 
ter conducting the Philharmonic-Sym- 
phony Orchestra New York and The 
Westminster Choir. Columbia Masterworks 
Set X-223. Two 12-inch records. $2.50. 


Johannes Brahms (1833-1897) vaca- 
tioned the north Germany during the 
summer this holiday, the com- 
poser read and was duly impressed with 
the poem Hyperion’s Song Destiny 
the romantic German poet Friedrich Hol- 
derlin (1770-1843.) The poem contrasts 
the calm and untroubled life the celes- 
tials with the misery and futile strivings 
mankind here earth. Brahms made 
the first sketches for the musical setting 
the poem the beach Wilhelms- 
haven the same day that first read 
the lines. was not, however, until three 
years later that the work was completed. 

The Song Destiny, fine example 
Brahms choral music, opens with or- 
chestral prelude, brief passage son- 
orous beauty and melodic simplicity. This 
section considered many critics 
among the finest Brahms’ creations. The 
choral part divided into two parts. The 
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first, which continues the calm mood 
the prelude, depicts the life the gods. 
the second part the chorus hurls forth 
menacing tones its dissatisfaction 
the sorry lot earthly mortals. The work 
ends with impressive repetition the 
prelude. The reading Dr. Walter and 
the Philharmonic-Symphony Orchestra 
New York, together with the Westminster 
Choir extremely well balanced. 


The odd side the set, for the Song 
Destiny occupies but three sides, contains 
Brahms motet for unaccompanied chorus, 
Saviour, Throw The Heavens Wide, sung 
the Westminster Choir. Each the 
five stanzas this interesting composition 
treated different manner, although 
all are written contrapuntal style 
reminiscent that used the fourteenth 
and fifteenth centuries the great com- 
posers this form sacred music. 


This album can used good advan- 
tage introduction the choral music 
Brahms. 


Debussy: Sonata No. for Violin and 
Piano. Joseph Szigeti, violin, and Andor 
Foldes, piano. Columbia Masterworks Set 
MX-242. Two 12-inch $2.50. 


Here magnificent example violin 
music. was 1915 that Debussy de- 
cided compose series six sonatas for 
various combinations instruments. The 
composer wished imitate, modern 
dress, the classic form the seventeenth 
and eighteenth-century French composers 
instrumental music. the summer 
1915, the Sonata No. For and Piano 
was composed. The Sonata No. written 
for flute, viola, and harp, appeared the 
fall the same year. These two composi- 
tions flowed easily from Debussy’s pen. 
Not so, however, was the case the 
Sonata No. December 1915, Debussy 
fell ill and had undergo serious opera- 
tion. From that time until his death 
March 1918, was continually under 
medical care. His bad health precluded 
his working extensively composition. 


October 1916, Debussy went 
After month’s time 
returned Paris bringing with him 
few fragmentary ideas for the Sonata for 
Violin and Piano. February, 1917, 
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had completed the first two 
but the third was difficult coming. 
first version was discarded. Debussy 
gan rewrite the finale, only scrap the 
revision and return the original 
tempt. 


The Sonata No. for Violin and Piano 
was Debussy’s last composition. wag 
first given Paris May 1917 the 
violinist Gaston Poulet with Debussy 
self playing the piano part. Incidentally, 
this was the last appearance the com- 
poser before Parisian audience. 

Szigeti and Foldes have done masterful 
job the recording this lovely work, 
The sonata structurally and melodically 
original. Some the melodies stem from 
folk songs others have decided flavor 
the orient. The entire work typically 
Debussyan its restraint and 


This fine item for advanced groups 
music appreciation. The odd side the 
set contains the lovely Clair Lune from 
Debussy’s Suite Bergamasque. The ar- 
rangement for violin and piano that 
Roelens. 


Wagner Concert. Fritz Reiner, con- 
ducting the Pittsburgh Symphony Orches- 
tra. Columbia Masterworks Set 
Four 12-inch disks. $4.50. 


School people will welcome this splendid- 
recorded album five famous excerpts 
from Wagner operas. Not many schools 
have such abundant budgets that they can 
afford purchase for their record libra- 
ries all the recordings all the Wag- 
ner operas. This selection orchestral 
excerpts includes the Prelude Die Meis- 
tersinger; the Forest Murmers from Sieg- 
fried; the Preludes Acts and 
Lohengrin; and the Ride the Valkyries 
from Die Walkure. All these discs have 
appeared formerly single discs but this 
grouping together them into single 
album with appropriate annotations just 
the thing for junior and senior classes that 
are exploring music. For those who wish 
round out Wagnerian collection for 
their shelves attention called Colum- 
bia MX-193, the Bacchanale from Tann- 
hauser and Columbia MX-218, three ex- 
cerpts from Act Die Meistersinger. 


